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 ABSTRACT 
 
Rustania Farmawati. 2016. Students’ Attitude toward Teachers’ Corrective 
Feedback in Learning Writing. Thesis.  English  Education  Department.  Islamic 
Education and Teacher Training Faculty. State Islamic Institute of Surakarta. 
Advisor  : Rochmat Budi santoso, S.Pd., M.Pd. 
Key words  :  Students’ Attitude,  Teachers’ Corrective Feedback, Learning 
Writing.  
Understanding the students’ attitude toward teacher’s corrective feedback 
is important in learning writing. Students have different attitudes toward teacher’s 
corrective feedback. The objectives of this research are (1) To describe about the 
way teacher gives corrective feedback in learning writing of the First grade in 
senior high school MAN 1 Surakarta in the academic year of 2016/2017. (2) to 
describe about the student’s attitudes toward teacher’s corrective feedback in 
learning writing of the First grade in senior high school MAN 1 Surakarta in the 
academic year of 2016/2017. 
This research is descriptive qualitative analysis. The data source was taken 
from the First grade students MAN 1 Surakarta in the academic year of 
2016/2017. The object of this research is the students from X IPS 1, X IPS 2 and 
X IPA 5. The instrument of the research is researcher herself. In this research the 
researcher uses observation, interview, questionnaire and documentation as 
technique of collecting data. The researcher uses an interactive process by 
Moleong (2000:103) to analyze the data, The activities in analyzing the data are: 
(1) Collection the data by doing interview with the informants, giving 
questionnaire to the students in writing class, observation of the way of the 
teacher giving corrective feedback and the student’s attitude in writing class. (2) 
Reduces the data were needed from interview and observation to the teacher and 
students. (3) Display the qualitative data from data reduction in order to know the 
pattern of data so that it was easy to understand. (4) Made conclusion about the 
way of the teacher giving corrective feedback and the student’s attitude toward 
teacher corrective feedback in writing activity. 
The result of this research, show that teacher usually gave direct feedback. 
Based on the research problem, it is discovered that (1) the students prefer direct 
feedback than indirect feedback (2) the students feel satisfaction with teacher’s 
written feedback (3) Teacher’s corrective feedback can motivate the students (4) 
teacher’s written feedback assisted the students and (5) the students had positive 
attitude toward teacher’s corrective feedback. 
 
 
 
 
 
 
 ABSTRACT 
 
Rustania Farmawati. 2016. Sikap siswa terhadap umpan balik dari Guru dalam 
pembelajaran menulis Bahasa Inggris. Skripsi.  Jurusan Pendidikan Bahasa 
Inggris.  Fakultas Pendidikan Bahasa Inggris dan Keguruan. Institut Agama Islam 
Negeri Surakarta.  
Pembimbing : Rochmat Budi santoso, S.Pd., M.Pd. 
Kata Kunci  :  Sikap Siswa,  Koreksi dari Guru, Menulis Bahasa Inggris.  
Memahami sikap siswa terhadap umpan balik dari Guru penting dalam 
pembelajaran Bahasa Inggris. Siswa mempunyai sikap yang berbeda terhadap 
umpan balik dari Guru. Tujuan dari penelitian ini adalah (1) Untuk 
mendeskripsikan tentang cara Guru memberikan umpan balik dalam pembelajaran 
menulis Bahasa Inggris di kelas satu di MAN 1 Surakarta pada tahun akademik 
2016/2017. (2) untuk menggambarkan tentang sikap siswa terhadap umpan balik 
dari Guru dalam pembelajaran menulis di kelas satu di MAN 1 Surakarta pada 
tahun akademik 2016/2017. 
Penelitian ini adalah analisis deskriptif kualitatif. Sumber data diambil dari siswa 
kelas satu di MAN 1 Surakarta pada tahun akademik 2016/2017. Objek penelitian 
ini adalah siswa dari X IPS 1, X IPS 2 dan X IPA 5. Instrumen penelitian adalah 
peneliti sendiri. Dalam penelitian ini peneliti menggunakan observasi, wawancara, 
kuesioner dan dokumentasi sebagai teknik pengumpulan data. Peneliti 
menggunakan teori proses interaktif dari Moleong (2000: 103) untuk menganalisis 
data, Kegiatan dalam menganalisis data adalah: (1) Koleksi data dengan 
melakukan wawancara dengan informan, memberikan kuesioner kepada siswa di 
kelas menulis, pengamatan cara guru memberikan umpan balik korektif dan sikap 
siswa dalam menulis Bahasa Inggris (2) Mengurangi data yang diperlukan dari 
wawancara dan observasi untuk guru dan siswa. (3) Menampilkan data kualitatif 
dari reduksi data untuk mengetahui pola data sehingga mudah untuk memahami. 
(4) Membuat kesimpulan tentang cara guru memberikan umpan balik dan sikap 
siswa terhadap umpan balik guru dalam kegiatan menulis Bahasa. Inggris. 
 
Hasil penelitian ini, menunjukkan bahwa guru biasanya memberi umpan 
balik langsung. Berdasarkan masalah penelitian, ditemukan bahwa (1) siswa lebih 
memilih umpan balik langsung dari umpan balik tidak langsung (2) siswa 
merasakan kepuasan dengan umpan balik tertulis guru (3) umpan balik Guru 
dapat memotivasi siswa (4) umpan balik tertulis guru dibantu siswa dan (5) siswa 
memiliki sikap positif terhadap umpan balik korektif guru.  
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 CHAPTER 1 
INTRODUCTION 
 
A. Background of the Research 
Students should master four language skills in learning English. Those 
skills include listening, speaking, reading and writing. Writing is one of the 
language skills taught to students in order to communicate in English fluently.  
Writing is an important skill used to support other skills in language learning. 
Every people can use writing to communicate their ideas, thinking, 
arguments, and message to other people in the world. Writing is the good 
choices to share our feeling, share about observation, information and etc. But 
it has a complex process, according to Ghaith (2002:1) writing is a complex 
process that allows the writers to explore thought and ideas, and make them 
visible and concrete.  
Students must know how to write letters, how to write using good 
grammatical, punctuation, capitalization and etc. According to Brown 
(2001:335) a good deal attention was placed on model composition that 
students would emulate on how well a student’s final product measured up 
against a list of criteria that include content, organization, vocabulary use, 
grammatical use and mechanical considerations such us spelling and 
punctuation. 
Unfortunately, many students have problem in learning writing, they 
think that writing has difficult process because many steps in writing activity, 
those are; planning, drafting, revising and editing. Singh (2002: 1) states that it 
 is still common to find people who are able to speak English, but they are not 
able to express themselves in writing. Most of the students are able to get 
good score in speaking activity, but they are not able to get good score in 
learning writing. The problems of the student’s writing were starting to 
compose, organizing idea, expressing their ideas and using correct grammar. 
In senior high school many students confused to use the correct grammar in a 
sentence. So, they need teacher’s corrective feedback to correct their grammar 
and content. The teacher must provide corrective feedback to the students’ 
error in writing.  
The corrective feedback plays important roles in learning writing. Every 
student needs teacher’s corrective feedback, even the best student still need 
the feedback to improve his writing. Students who are given corrective 
feedback from the teacher have greater self-correction abilities than those who 
get no corrective feedback. According to Ferris (1999) feedback is beneficial 
for students to improve the quality of their writing. It will help the students to 
learn the mistakes on their writing and avoid those mistakes in the future. In 
fact, if the teacher ignores the students make error’s writing without giving 
corrective feedback, the student will do the error’s writing again because they 
do not aware it.  
Corrective feedback can be given by the comments from teachers, peer 
feedback and so on, so that they can write better and make a good paragraph. 
Therefore the correct feedback should be given because it is helpful for the 
students. The teacher should give clear suggestion and good strategies to avoid 
misunderstanding in giving corrective feedback. Teachers have a major 
 influence on the success of teaching and learning. Many cases are discovered 
when the teacher gives a wrong way to give corrective feedback to students, 
they will be reluctant to start writing again and their motivations in writing 
will be reduced.  
Hyland and Hyland (2001) state that  the  mitigation  strategies  applied  
in  teacher’s  feedback  create  an indirectness which often causes 
misunderstandings for the students while trying to comprehend them. So, 
misunderstanding of the corrective feedback given it can make the students 
lost their motivation to write again. Moreover, understanding the students’ 
attitude toward teacher’s corrective feedback is important in learning writing. 
Students have different attitudes toward teacher’s corrective feedback.  
Students' attitudes toward corrective feedback from teachers can be 
positive and negative. It can be a positive influence when students receive 
feedback later studied writing teachers and revise their mistakes. The positive 
attitude of the students can improve their critical thinking. But sometimes the 
students' attitudes may negatively when student teachers ignore corrective 
feedback, and then they feel lazy to start writing and re-writing mistakes 
again. It can be caused due to feedback from teachers is not clear. From the 
information above, success in improving the teaching of writing may depend 
on the attitude of students towards teachers’ corrective feedback in writing. So 
researchers wanted to describe the students' attitudes toward corrective 
feedback in learning English teacher in MAN 1 Surakarta. 
 
 There are many high schools in Surakarta, but the researchers chose 
MAN 1 Surakarta. This school is one of the favorite schools in Surakarta. This 
is located in Jl. Sumpah Pemuda 25, Banjasari, Kadipiro, Surakarta. In 
accredited schools that are doing well. Based on observations and interviews 
students of MAN 1 Surakarta, researchers found many students are still weak 
in learning to write English. They still confused how to make sentences with 
correct grammar. Therefore, their teachers always give feedback in writing 
sentences. But they have a different attitude towards the teacher corrective 
feedback. So, researchers want to know about the students' attitudes toward 
corrective feedback from the teacher First grade students of MAN 1 Surakarta. 
Researchers had planned to choose some of the students who have positive 
and negative attitudes towards corrective feedback teacher in writing.  
In relation to this, the researcher was interested in exploring about the 
student’s attitude toward teacher’s corrective feedback in learning writing of 
the First grade students MAN 1 Surakarta in the academic year of 2016/2017. 
Researchers hope when teachers can understand students' attitudes toward 
corrective feedback, teachers can provide a suitable way to provide corrective 
feedback. Thus, the students have the motivation to improve their essays and 
correction of teachers also can reduce errors students in writing essays. 
B. The Identification of the Problems 
Based on the background of the study, the researcher found some 
problems that can be identified as follows: 
1. Why are the students not able to write in good grammar to make a 
good paragraph? 
2. What factors can influence the students in learning writing?  
 3. How are the suitable ways in giving corrective feedback to the 
students’ error in writing? 
4. How teacher give corrective feedback in learning writing? 
5. How are the student’s achievements after getting corrective feedback 
in learning writing? 
6. How are the students’ attitudes towards teacher’s corrective feedback 
in learning writing? 
 
C. Limitation of the Problem 
From all of the problems above, it is impossible for the researcher to cover 
all of the problems. So, the researcher wants to focus on student’s attitude 
towards teacher’s corrective feedback from the students of the First grade in 
senior high school MAN 1 Surakarta. 
The researcher has a reason for choosing student’s attitude as the subject 
because the success of improvement in writing may depend on the Student’s 
attitudes towards teacher’s corrective feedback. It is the reason why the 
researcher is interested in knowing about the student’s attitude toward 
teacher’s corrective feedback. 
D. Problem Formulation 
Based on the background of the research, there are some problems which 
need to be answered through this study. This study needs to answer the 
following: 
1. How does the teacher give corrective feedback in learning writing of the 
First grade in senior high school MAN 1 Surakarta in the academic year of 
2016/2017? 
 2. How are the student’s attitudes toward teacher’s corrective feedback in 
learning writing of the First grade in senior high school MAN 1 Surakarta 
in the academic year of 2016/2017? 
 
E. The Objective of the Study 
Based on the research problem above, there are some objectives of this 
research. The objectives of this research are: 
1. To describe about the way teacher gives corrective feedback in learning 
writing of the First grade in senior high school MAN 1 Surakarta in the 
academic year of 2016/2017. 
2. To describe about the student’s attitudes toward teacher’s corrective 
feedback in learning writing of the First grade in senior high school MAN 
1 Surakarta in the academic year of 2016/2017. 
 
F. The Benefits of the Study 
The benefits of this study are as follows: 
1. Theoretical benefit 
The result of this study can be used as references for those who want to 
conduct a research in analyzing student’s attitude toward corrective 
feedback, especially about writing skill. 
2. Practical benefits 
Practical benefit of the result in this study can be seen as follows: 
a. For students 
 This research will be helpful for students in writing skill. Through 
corrective feedback from teacher they can avoid the mistake in the 
future in writing. They also can take the right attitude toward the 
teacher corrective feedback. 
b.  For teachers 
This research will be helpful for teacher to give right way in giving 
corrective feedback toward the students 
c. For other researchers 
This research can be used as a reference and stimulus for other 
researchers who are also interested in analyzing of the student’s 
attitude toward corrective feedback in writing skill 
 
G. Definition of Key Term 
There are some terms that have been used in this research that have been 
used for a specific purpose. The key terms are as follows: 
1. Writing is an important skill used to support other skills in language 
learning. Ghaith (2002:1) states that writing is a complex process that 
allows the writers to explore thought and ideas, and make them visible 
and concrete. 
2. Corrective feedback is given at the end of the writing activity. Chaudron 
(1988: 150) states that corrective feedback as “the true” correction which 
succeeds in modifying the learner’s inter-language rules that the error is 
eliminated from further production.  Additionally, Cole and Chan (1994: 
227) state that corrective feedback is an extended form of feedback.  They 
 include augmented feedback given to students as to solve the mistakes in 
learning. So, corrective feedback is important in writing learning. 
3. Student’s attitude in teaching writing activity is important. According to 
Nunan (1993) Student’s attitude is a study that examines the relationship 
between the attitudes of students and teachers to the various activities.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II 
LITERATURE REVIEW 
 
This chapter discuss about literature review. This chapter describes about the 
theory and definitions that is relevant to the research to get legitimate concept. 
The researcher would explain about Writing skill, feedback and student’s attitude. 
A. The Nature of Writing Skill 
1. The Definition of Writing Skill 
Writing is an important skill used to support other skills in language 
learning. Every people can use writing to communicate their ideas, thinking, 
arguments, and message to other people in the world. Writing is the good 
choices to share our feeling, share about observation, information and etc. But 
it has a complex process, according to Ghaith (2002:1) writing is a complex 
process that allows the writers to explore thought and ideas, and make them 
visible and concrete. According to Nunan (2003: 98) writing refers to 
combination of process and product. The process is the act of gathering ideas 
and working with them until they are present in a manner that is polished and 
comprehensible to reader inked into parchment or an email message typed 
into a computer. 
Brown (2001) states that writing simply as a graphic representation of 
spoken in language. On the other hand, Johns (1990) claimed that writing is 
not easy because writers are required to create and produce texts using 
significant discourse components. Therefore, it is important for the writers 
know how to write better. A good writing is important in this academic 
 context to helps students success in their writings learning such us; in writing 
text, notes and make a summary. Kern (2000) states that writing is a strategy 
that allows people to record information and generate new ideas. It shows that 
writing can develop of the person’s creativity and critical thinking. 
Students think that writing is difficult process because many steps in 
writing activity, those are; planning, drafting, revising and editing. From that 
steps in writing activity many the students confused to start writing and still 
make mistake in writing sentences. Singh (2002: 1) states that it is still 
common to find people who are able to speak English, but they are not able to 
express themselves in writing. Based on the fact in some tourism place in 
Indonesia such as; Bali and Yogyakarta, many sellers in there are able to 
speak English with tourists but they are not able to express their words in 
writing. That is also happened in the teaching learning activity. Many 
students are able to get good score in speaking activity but they are not able 
to get good score in writing activity. 
According to Byrne (1997: 1), writing is the act of forming symbols, 
letters or combination of letters, which related to the sound when we speak, 
making marks on a flat surface of some kind, arranged according to certain 
conversations to form of words and words arranged to from sentences. 
Writing involves the encoding of a message of some kind as we translate our 
thoughts into language. Hughey (1988:4) states that a writer should be able to 
present his or her writing in longer structures which serve to elaborate 
meaning more fully because meaning can be lost if abbreviated structures are 
written without careful thought. It can be concluded that the writer must write 
 his or her statement more carefully and coherently so the meaning can be 
clear. Based on the explanation from some authors above, it can be concluded 
that a good writing does not appear at once. Writing is a complex process that 
needs critical thinking and takes periods of thinking to form of symbols, 
letters or combinations of letters arranged to form words and words arranged 
to form sentences.  
2. Purpose of Writing Skill 
In teaching learning, writing skill is also important besides speaking. 
Grenville (2001:1) states that any piece of writing will do at least one of the 
following things: entertain, inform, and persuade the readers. So, in the 
writing learning, there are some purposes of writing skill such us; to 
communicate a message with specific purpose to an audience, to give an 
explain about something, or present an argument, to persuade the readers and 
to entertain the readers. Then according to Richards (1992) writing skill is 
important to helps students to achieve academic success in which their 
writings are used as evidence of learning like in notes and summaries. 
Additionally, According to Birjandi, Alavi, and Nodoushan (2004:3), 
writing is done for one of the two purposes, these are: (1) to tell the readers 
about what they do not know, or (2) to tell the readers that their knowledge is 
not right. And according to Baruah (1991) the main aim of developing the 
skill of writing is to train the student in expressing himself effectively in good 
English. The students who have good writing skill can: 
a. Write the letters of the alphabet at a reasonable speed 
b. Spell the words correctly 
 c. Recall compatible words and put them in sentences 
d. Use appropriate punctuation marks 
e. Link sentences with reasonable sentence connectors and sequence 
signals pronoun, definite article, etc. 
Based on the definition from some authors above, writing skill is 
important to help students to achieve academic success. So, they can make a 
good communication message, especially in giving an argument, explanation, 
and persuasion.  
3. Process in Writing Skill 
In writing skill sometimes people feels difficult to make a good written. 
So, people or students must know about the process in writing skill. Jack and 
Willy (2002:315) explained about the writing process such us; 
a. Pre-writing 
In the pre-writing students can stimulate their thoughts for getting 
started.  It can get inspiration, idea and gathering information for 
writing. We can stimulate their thoughts with some activity such us; 
make a brainstorming, gives the students some questions that included 
about WH-Question (who, why, what, where, when, and how) based 
on the topic.  That is good way to help the students in the pre-writing 
process. 
b. Drafting  
In writing process, drafting is important to develop the student’s ideas. 
At the drafting stage, the writer focuses on the fluency of writing 
without considering the grammatical accuracy.  
 c. Responding 
In writing activity, teacher gives a respond to students that can make 
the writing process successful. It is given after the writers have 
finished writing and before do the revising stage. The aim of this 
activity is to provide the students information to improve the content of 
their writing. 
d. Revising  and Editing 
In the revising stage, the students review their texts after given 
feedback in the responding stage. The aim of this stage is not only to 
check the language errors, but to improve the content of the writen 
text. Then editing also is the important process and the teacher should 
gives the students feedback to make the students can edit their own 
writing and can learn how to reduce their errors. 
e. Post-writing 
In the Post-writing the students have finished writing. The post-writing 
stage is important to improve the student’s motivation for the coming 
assignment of the students’ finding next time.  
A good writing does not appear at once. It needs some stage or process, 
those are pre-writing, drafting, responding, revising and editing and post-
writing. From many stages in writing, practices are needed to develop the 
writing skill. 
4. The Benefit of Teaching Writing 
Writing is an important skill in the academic world, (Reid, 2001: 8) 
states that writing is an important skill used to support other skills in language 
 learning. Through writing people can communicate their ideas, arguments, 
and messages to other people in the world. People can express their ideas in 
their writing. In the academic world, writing helps the students learn about 
how to write with correct grammatical structures, idioms, and vocabulary. 
Raimes (1983:3) states that the most important reason for teaching writing, of 
course, is that it is a basic language skill just as important as speaking, 
reading and listening.  
A good writing skill is important in learning language. In Senior high 
school, the teacher must facilitate the students to learn how to write. It means 
that teacher must guiding them to be able generating and organizing ideas in 
short functional texts and simple essays in the forms of recount, narrative, 
procedure, descriptive, news item, report, analytical exposition, hortatory 
exposition, spoof, explanation, discussion and review texts. It is important to 
the students because this is a basic language skill in communication besides 
speaking skill and it helps students to achieve academic success.  
 
B. The Nature of Feedback 
1. The Definition of Corrective Feedback 
Feedback is the way of the teacher to help the students that have 
problems in learning with gives comments or correction. So the students can 
avoid the mistakes and more understanding about the learning activity. In 
teaching learning especially in writing activity, feedback is the way to make 
the student avoid the mistake. According to Hyland & Hyland (2006:15) 
feedback is a key component of foreign language writing program around the 
 world, with product, process and genre approaches all employing it as a 
central part of their instructional repertoires. It means that as students need 
feedback in learning process. The students need correction and criticism from 
many sources to assess their learning result.  
Kauchack and Eggen (1989: 85) state that feedback is any information 
about current behavior that can be used to improve the future performance of 
the students. From that definition, it can be concluded that feedback is 
important for students to improve their performance from what they have 
learnt. And according to Ferris (1999) feedback is beneficial for students to 
improve the quality of their writing. It is true because it can improve the 
quality of student’s writing, focusing on grammar, lexis, and content. So, it 
can improve the students’ writing production and accuracy.  
Chaudron (1988: 150) states that corrective feedback as “the true” 
correction which succeeds in modifying the learner’s inter-language rules that 
the error is eliminated from further production.  Additionally, Cole and Chan 
(1994: 227) state that corrective feedback is an extended form of feedback.  
They include augmented feedback given to students as to solve the mistakes 
in learning. According to Apruebo (2005:99) feedback is information that 
athletes would receive from a coach or trainer or environment regarding the 
level of their motor skill or performance. It serves as a ground work for the 
athletes learning development. And Rink (1985:34) states that feedback is 
sensory information that a person receives as a result of a response”. 
Feedback is not about giving praise or disapproval, agreement or 
disagreement, but as an effort to give value or meaning.  
 According to Heidi (1982:62) feedback is generally refers to the 
listeners’ or readers’ response given to the learner speech or writing. One type 
of feedback is correction. Then, According to Harwood (2002) feedback is 
the part of writing program which is either underused or misunderstood. And 
Lumetta  (2005)  states  that  feedback  is  the  process  by  which  the teacher  
provides  learners  with  information  about  their  performance  for  the 
purpose of improving their performance. 
From those definitions of some experts, it can be concluded that 
feedback is the information which has a relationship with the students’ and 
teachers’ skill to increase their skill in teaching learning. Feedback is 
important to describe about what has been done and not done by the student. 
The corrective feedback is an action given by the teacher to eliminate the 
mistakes made by the students in writing activities. Feedback should be 
objective, descriptive and delivered. 
Feedback has many purposes in learning writing, such us gives 
information and motivation. According to Rink (1985:35) feedback serves 
three functions, those are; informing, reinforcing, and motivating. Feedback 
gives the student information to avoid the mistake in the future. It can make 
the student have motivation to do their written better than they did in the past. 
Feedback also can be reinforced; according to Apruebo (2005:100) feedback 
is for reinforced. It means any events that increase the probability that a 
particular response will reoccur under similar consequences. From that 
definition the researcher concludes that from the feedback we can know about 
 the response in every event that it can measure the teaching learning method 
to get some correction. 
2. Types of Corrective Feedback 
Corrective feedback is given at the end of the writing activity. According 
to Ferris (1997) feedback techniques include peer response, teacher-student 
conferences, audio taped commentary, email comments and comments 
written on students' drafts. Cohen (1909: 109) states that proposes two forms 
of feedback. Those are:  
1) Oral feedback  
Oral feedback, also known as oral conference, refers to personal 
consultation between teacher and students during the evaluation of 
composition. The major problem in conducting this feedback is that the 
teacher needs to have sufficient time. 
2) Written feedback 
Teacher can provide correction, comments and marks on the 
student’s written work draft. The marks may be on words or quick 
symbols such as underlining, circles, and other signs. The teacher should 
provide the specific comments on 
student’s errors with suggestion about how to improve as well as with 
the comments of the positive aspect of the work. On the written feedback 
teacher can give direct or indirect corrective feedback. According to 
Ellis (2009) teachers can provide direct or indirect corrective feedback. 
The first involves the teacher identifying linguistic errors and providing 
students with the correct form.  
 According to John, Stuart & Denise (2005) direct or explicit 
feedback as feedback that occurs when teachers identify errors and 
provide correct form. Direct feedback can make the teacher provide brief 
grammatical descriptions for each error at the end of the text for the 
students.  
For example; 
I don’t like Anne because she is speak too much. 
(Talkative)  
However, indirect feedback is a situation in which teachers indicate 
that errors have been made but do not provide corrections. Indirect 
feedback entails indicating that an error exists by indicating and locating 
the errors in the text using techniques such as underlining or circling in 
the margin that an error has been made in that line of the text. Bryne 
(1993:31) state that to indicate the mistakes so that the students can 
correct them, this is normally done by underlining the mistakes and 
using some kind of symbol to focus the attention of the students on the 
kind of mistake they have made.  
Ashwell (2000) also found clear support for developing 
grammatical accuracy in written compositions. He conducted an 
evaluation of feedback an adult learners’ written essays in which 
feedback involving underlining or circling grammatical, lexical, or 
mechanical error, as well as content-related suggestions for 
improvement, was provided on the first and second draft of a 
composition. 
 For example; 
     (Wrong tenses) She eat my apple in the kitchen yesterday. 
As the teacher we should choose the best way to give a correction 
with combination of oral and written feedback depending upon the types 
and frequencies of errors that the students produces. Therefore, the 
students can improve their writing skill and avoid the mistakes in the 
future. 
3. Source of feedback 
In writing activity feedback can come from many sources, Ferris (1997) 
states that feedback techniques including peer response, teacher-student 
conferences, audio taped commentary, email comments and comments 
written on students' drafts. Feedback from teacher is known as teacher’s 
feedback and feedback which is given by friends or peer is known as peer 
feedback. Here is the explanation about the source of feedback: 
a. Teacher’s Feedback 
Teacher’s feedback is the information from the teachers for their students 
about the contents of written work they have produced. It is very 
necessary for the students. Teacher can indicate the place and type of 
error correction from the written work. Feedback consists of comments 
written by teachers on drafts. 
b. Peer Feedback  
Peer feedback usually used in writing activity. This is activity in learning 
when the student reviews another student's written work and provides 
feedback. Peer editing generally refers to commenting on a paper's 
 organization, tone, format, grammar, punctuation, and so on. In writing 
activity it can improves students' critical analysis skills.  
In other hand corrective feedback can give with many ways, Apruebo 
(2005) states that knowledge of result, objective measures, self-monitoring, 
snap judgment, video playback. 
4. Teacher’s Corrective Feedback 
In the teaching and learning process especially in writing activity, the 
teachers commonly give a correction to the student’s errors and make 
comments in the student’s written works before returning it. Lewis (2002:3) 
states one purpose of feedback is providing information for teacher and 
students. So, it is important to give feedback to improve student’s skill. 
Fathman and Whalley (1990: 178) state that much of the conflict over teacher 
response to written work has been whether teacher feedback should focus on 
form or content. Based on the statement from the expert the teacher should 
look at content errors grammatical and vocabulary not only focused form 
final product.  
According to Gebhard (1996: 23) the ways to give corrective feedback 
are read and mark student’s paper, offer revision, suggestion, and feedback on 
language errors. So, it is very helpful the students in facing some difficulties 
in writing. According to Berzseny (2001) teacher can give feedback in the 
form of question to ask for clarification or suggest expansion. Besides, 
teacher may give remarks which reveal understanding towards students’ 
composition, identify mechanical problem in a specific sentence and give 
praise when students are working well in their writing. It can be concluded 
 that feedback is essential and has a positive effect on student's writing 
process. When the students had positive attitude they would read and revised 
their mistakes, open the dictionary, and they would not repeat their mistakes 
again in the future. Students need some guidance in recognizing deviant 
forms and structure in their work.  
Hyland and Hyland (2001) state that the mitigation strategies applied in 
teacher’s feedback create an indirectness which often causes 
misunderstandings for the students while trying to comprehend them. So, 
when misunderstanding of the correctives feedback given it can make the 
students lost their motivation to write again. However, the way of the teacher 
gives corrective feedback must appropriate. Byrne (1975) states that the 
teacher should choose the way of giving error feedback that are most 
appropriate and most effective for individual students. He makes a list about 
five techniques of giving error feedback in writing tasks:  
1. The teacher gives sufficient clues to enable self-correction to be made. 
2. The teacher corrects the script. 
3. The teacher deals with errors through marginal comments and 
footnotes. 
4. The teacher explains orally to individual students. 
5. The teacher uses the error as an illustration for a class explanation. 
C. Students’ Attitude 
1. The Definition of Attitude 
In this study the researcher will discuss about student attitude toward 
corrective feedback. So, it is important to know about the definition of 
 student attitude to guide the researcher in this research. Cacioppo (1994: 261) 
defines that attitude as the general and enduring evaluative perception of 
some person, object, or issue. And according to Wood & Boyd (2007) 
attitudes are relatively stable evaluations of persons, objects, situations, or 
issues, along a continuum ranging from positive to negative. Then, Aiken 
(1997: 51) defines attitude as a learned to respond positively or negatively to 
a specific object, situation, institution, or person. Based on the definitions 
above, attitude is evaluation to respond positively or negatively toward 
persons, objects, issue, and situations. 
Attitude beside as evaluation, it show a psychological tendency to view 
behaviors and feelings. Albaraccin (2005: 1) states that an attitude as a 
psychological tendency to view a particular object or behavior with a degree 
of favor or disfavor. Furthermore, Chaiken (1993: 582) describes attitude as a 
psychological tendency that is expressed by evaluating a particular entity with 
some degree of favor or disfavor. So, based on the definitions from some 
authors above, it can be concluded that attitude is a reaction toward an object, 
situation, or person, that accompanied by feelings. Attitude shows about 
opinion, such as agree or disagree toward an issue, opinion and people. 
Pickens (2005: 44) states that attitudes are a complex combination of 
things we tend to call personality, beliefs, values, behaviors, and motivations. 
Most attitudes have three components, those are:  
1) A cognitive component, consisting of thoughts and beliefs about the 
attitudinal object 
2) An emotional component, made up of feelings toward the attitudinal object 
 3) A behavioral component composed of predispositions concerning actions 
toward the object.  
So, it  can  be  concluded  that  attitude  is  a positive  or  negative  
predisposition  toward object,  situation,  institution,  or person  which  can  
be  seen  through  the  combination  of  personality,  opinions, values, 
behaviors, and motivation. 
2. Indicator of Attitude 
Attitude is a evaluation to respond positively or negatively toward 
persons, objects, issue, and situations. It is a process of someone 
understanding and comprehension of the environment situation. And 
evaluation shows a psychological tendency to view behaviors and feelings. 
Davidoff (1987: 122) states that attitude as a complex process depends on 
environment. During perception, knowledge about a world is combined with 
the perceiver’s constructive abilities, psychologies and experience. Attitude is 
important concept in the way we judge or accept of certain objects, events, 
and other people and how the effects on responses to a broad range. Bootzin, 
Bower, and Zajonc (1987: 26) state that a person’s attitude is affected by 
her/his expectation, motivation, and previous experience. Aiken (1997:251) 
mentions three characteristics of attitudes which consist of three components; 
1) Cognitive (knowledge  or  intellective) 
2) Affective (emotional  and motivational) 
3) Performance (behavioral and action) 
So based on the three characteristics above, Knowledge, emotion, and 
behavior have represented the three aspects of attitude that will be used as the 
 indicators to measure the attitude. Furthermore, Eagly and Chaiken (1993: 
583) state that the cognitive response is a cognitive evaluation of the entity 
that constitutes an individual’s belief about the object. The affective response 
is an emotional response that expresses an individual’s degree of preference 
for an entity. According  to  Izard  (1971: 134)  emotion  can  be  divided  
into  positive emotions like joy, happiness, and love, and negative emotions 
like fear, anger, and sadness. Fredrickson (2013:4) state Joy is emerges when 
one’s current circumstances present unexpected good fortune. People feel joy, 
for instance, when receiving good news or a pleasant surprise. Fredrickson 
(2013:6) state Love is appears to be the positive emotion people feel most 
frequently, arises when any other of the positive emotions is felt in the 
context of a safe, interpersonal connection or relationship. Smaeeli (2013) 
states that happiness can be defined in terms of the average level of 
satisfaction over a specific period, the frequency and degree of positive affect 
manifestations. 
Furthermore, Skinner (1974:78) states that Fear is an important negative 
emotion. No systematic work has been done on fears of adolescents. Some 
categories of object are listed below which may cause fear.  
(1) Fear of material object, snakes, dogs, strange noise. (2) Social 
relationship, meeting with people in high office, being with elders, being 
alone in a room, reciting in the class or speaking from the platform. Then, 
anger is also a learned response to environmental stimuli. The fundamental 
source of either emotion is of the same kind, a disruption of coordinated 
cerebral activity. Fight and aggression are two different modes of reaction 
 tending to restore the dynamic equiliribium, or stability of cerebral process. 
According to (Keltner & Gross, 1999) Sadness is a natural emotion which is 
standard to human living. It’s indispensable to experience low feelings in 
order to feel high. Robert Firestone states that, “When we feel sadness, it 
centers us.” In general, when we recognize our emotions and allow ourselves 
to feel them in a healthy and safe capacity, we feel more grounded, more 
ourselves and even more resilient. On the contrary, suppressing emotions can 
actually make us feel more depressed.  
Furthermore, according to Harmer (2001: 51) states that motivation is a 
cognitive arousal which provokes a decision to act as a result on which there 
is sustained intellectual or physical effort so that the person can achieve some 
previously set goal. Botzin (1983: 385) states that motivation can be observed 
by inferring from behavior since it cannot be observed directly. So, 
motivation is a cognitive stimulation which stimulate a decision to act and 
can be seen from behavior. The behavioral intention is a verbal indication or 
typical behavioral tendency of an individual. Deci (1983: 384) states that 
behavior is derived from some external reward which is considered to be 
extrinsically motivated and intrinsically motivated. In this research, behavior 
is related to the implementation of corrective feedback given by the teachers. 
From those theories, it can be concluded that: 
1.  The indicators of emotion are satisfaction and feeling.  
2. The indicators of motivation are goal and readiness.  
3. The indicators of behavior are the interaction between teachers and 
students during the class activity. 
 Pickens (2005: 44) states that attitudes are a complex combination of 
things we tend to call personality, beliefs, values, behaviors, and motivations. 
Here is the summary of the research questions presented in the chapter below. 
   Table 2.1: Summary of the Students’ attitudes  
Aspects Indicators Representation 
Emotion a. Satisfaction 
The satisfaction of the 
students 
in accepting corrective 
feedback in writing 
b. The students’ feeling 
a. Joy and  happiness 
 
 
 
b. Joy, happiness, love, fear, 
anger, and sadness 
Motivation a. Goal 
b. Readiness 
a. Achieve good score 
b. Ready receive material 
c. Revise the mistake 
Behavior a. Interaction a. Acceptance, trust, loathing 
 
Considering the explanation above, it is explained that that the aspects of 
attitude are emotion, motivation and behavior, there are some indicators of 
each aspect based on some theories. 
3. The Student’s Attitudes Towards Teacher’s Corrective Feedback 
Students’ attitude toward teacher’s corrective feedback in writing activity 
is important to explore. Vaughan & Hogg (1995) state that the characteristics 
of attitude as a relatively enduring organization of beliefs, feelings and 
behavioral tendencies towards socially significant objects, groups, events or 
 symbols or a general feeling or evaluation (positive/negative) about some 
person, object or issue. Mouly (1968: 454) states that attitudes arise as by-
products of one’s day-to-day experiences and conversely. Everything that 
goes on in the classroom as it affects the child leads to the formation on his 
part of certain attitudes. The researcher plans to know about their belief, 
behavior, emotion and motivation toward teacher’s corrective feedback. The 
corrective feedback given must be objective so it will stimulate the students 
to act. 
Nunan (1993) states that Student’s attitude is a study that explore about 
the relationship between the attitudes of students and teachers to the various 
activities. Konold (2004) states one purpose of feedback is providing 
important information and helping students become effective and efficient 
learners. Furthermore, Lewis (2002: 3) states one purpose of feedback is 
providing information for teacher and students. Then, Cole and Chan (1994: 
229) who state that it is a mistake to believe that all correctives should be 
given on a one-to-one basis and that without such personal help students will 
not be able to achieve learning objectives. So, teacher’s written feedback 
should give information that help the students improve their writing pieces 
and improve their skills and develop their critical thinking. 
The student’s attitude sometimes can be positive or negative. Cohen 
(1990: 11) states that in order that written feedback results in the positive 
effect. He presents that the feedback should be clear. And Lewis (2002: 4) 
states that the purpose of feedback is a form of motivation. Feedback can be 
more motivating than marks and motivating must be included in feedback. 
 Teacher’s written feedback should be clear, helpful and objective. According 
to Hughes (1989: 22) Questionnaire blue print is also made because the 
content validity of the test could also be determined by a blueprint. The 
blueprint of the questionnaire is divided into some parts. The first part is 
aimed to investigate the clarity objectivity of the teachers’ written feedback. 
The second part is to investigate the objectivity of the teachers’ written 
feedback. The third part is to investigate whether or not the teachers’ written 
feedback assists the students. The fourth part is to investigate the negative 
attitude of the students towards teachers’ corrective feedback. The fifth part 
is to investigate the positive attitude of the students towards teachers’ 
corrective feedback. The sixth part is to investigate the motivation of the 
students. The seventh part is to investigate the Behavior of the students.   
Reid (1993: 218) states that feedback must help students to improve 
their writing by communicating feedback detailed enough to allow students 
to act, to commit to change in their writing. Based on the definitions above, it 
can be concluded that Student’s attitude is a positive or negative reaction to a 
specific object, situation, or person which can be seen from their personality, 
opinions, values, behaviors, and motivation. So, it can be positive effect 
when the students receive then learn the teacher’s feedback and will never 
make mistake again. If the students learn the teacher’s feedback, it will 
improve their writing skills and develop their critical thinking. But sometimes 
the students’ attitude can be negative such us ignore the teacher and do the 
mistake again.  
 
 D. Previous Related Study 
The researcher has found another previous study that relevant with this 
research. In this research there are three related studies, which is similar to 
this present study. The first research is written by Riyani (2009) entitled 
Improving the Students’ Writing Skill through Feedback. She focuses on how 
far the teacher’s corrective feedback  improves the students’  writing  and  the 
quality of teacher’s  feedback  in teaching writing at the second grade 
students of SMP Negeri 16 Surakarta especially class VIIIB. The similarity 
between the previous study and this study is used feedback as the instrument 
of the research. The differences from the previous study are the location of 
the research, the samples of the research and the researcher focused on 
student’s attitude toward corrective feedback. The results of Riyani’s research 
are teacher’s feedback can significantly improve the student’s writing skill. 
The improvements can be seen from some points after the feedback given by 
the teacher is getting better, and improving student’s writing skill through 
feedback was effective to the second grade students of SMP Negeri 16 
Surakarta especially class VIIIB. 
The second previous study is the research that written by Rizki (2014) 
entitled “Students’ and Teachers’ Attitude towards Teacher’s Corrective 
Feedback in Teaching writing of English as a Foreign language.” This study 
was aimed to investigate the type of corrective feedback and to explore about 
students’ and teachers’ attitudes toward corrective feedback in teaching 
writing of English as a foreign language. The previous study has similarity 
with this research, the previous study investigate about the student’s attitudes 
 toward corrective feedback in teaching writing. The differences are the 
location of the research, the samples of the research and the previous study 
not only focused on investigate about the student’s attitude toward corrective 
feedback, but it also investigates about teacher’s attitudes toward corrective 
feedback in teaching writing. The result of the study shows that from the data 
there is a positive effect and attitude from the students toward corrective 
feedback, and the teachers have positive attitudes towards the corrective 
feedback in teaching writing. They believe that corrective feedback is 
important to help students to achieve the better quality in writing. 
The last previous study is the research that written by Nina Syahrina 
(2015) entitled “The Implementation of Teacher’s Feedback in Collaborating 
Learning in writing Class.” This study was aimed to investigate about the 
problems of the implementation feedback and solution to confront the 
problems of the implementation feedback in collaborating learning in writing 
class. The previous study has similarities with this research, the previous 
study also investigate about feedback in writing class. The differences are the 
location in IAIN Surakarta. And the sample of the research is the students of 
third semester in English Education Department. The previous study only 
focused on the implementation of feedback in writing class. The result of the 
study shows that from the data the implementation of teacher’s feedback in 
collaborative learning can significantly improve the student’s writing skill. 
The student’s skill in writing class after giving feedback is better than before 
giving feedback. 
 By looking into the result of the previous study as explained above, 
student’s attitude is important to explore. Those three studies proved the 
positive effects of teacher corrective feedback in writing. By considering the 
two previous studies, the researcher plan to explore the student’s attitude 
toward teacher’s corrective feedback in teaching writing skill 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 `CHAPTER III 
RESEARCH METHODOLOGY 
 
In this chapter, the researcher would explain about research methodology. 
Research method is strategy to collect and analyze data to answer the problem, 
they are; research design, data and source of data, research instrument, the 
technique of collecting data, data analysis and data validation. 
A. Research Design  
Research is an activity to answer the problem through scientific 
method. Hadi (1987: 4) states that research methodology talk about scientific 
method for research. Meanwhile, according to Arikunto (1998: 151) research 
methodology is procedure in carrying out the research to collect the data in 
research. Therefore, research methodology is important to find the truth of the 
science. In this research, the researcher conducted qualitative research. 
According to Sprinthall and Schemutte (1991:100) Qualitative research 
describes an approach used to collect the data systematically.  
This research is descriptive qualitative analysis. According to Best 
(1970: 15) descriptive research involves the description, analysis, and 
interpretation of condition that now exists. Therefore, the researcher plan to 
describe the situation and the attitudes of the students when got written 
feedback from their teacher in writing tasks, then recorded and analyzed the 
data, and described the data.  
The aims of this study are to explore the way of the teachers give 
corrective feedback in teaching writing skill and what are the student’s 
 attitudes, how the teacher gives the corrective feedback to the students in 
writing skill. In order to understand of the student’s attitudes, a qualitative 
study formed the methodological basis of this research. Therefore the 
research plans to describe the way of the teachers give corrective feedback 
and the attitudes of students towards feedback in natural way. In this research 
used four methods to collect the data, they were; questionnaire of the 
student’s attitudes towards teacher’s corrective feedback, interviews with the 
teacher, observation in the classroom activity.  
Observation  refers  to  the  activity  to  observe  the  classroom  
situation  and  to know the students behavior during the process of teaching 
and learning. And the last is documents of the student’s written works 
containing the corrective feedback from the teacher. The researcher hopes 
that the methods can give consistency and validity in the interpretation of the 
findings.  
B. Place of the Study 
The place of this research is at MAN 1 Surakarta. It is located in Jl. 
Sumpah Pemuda 25, Banjasari, Kadipiro, Surakarta. The researchers chose 
MAN 1 Surakarta because this school is one of the favorite schools in 
Surakarta in accredited schools that are doing well. Based on observations 
and interviews students of MAN 1 Surakarta, researchers found many 
students are still weak in learning to write English. They still confused how 
to make sentences with correct grammar. MAN 1 Surakarta has regular, full 
day and boarding classes. The researcher focuses on first grade students of 
 MAN 1 Surakarta as the research respondents to know about student’s 
attitudes toward teacher’s corrective feedback in learning writing. 
C. Time of the Study 
The researcher chooses MAN 1 Surakarta as the object of the research 
that located on Jl. Sumpah Pemuda 25, Banjasari, Kadipiro, Surakarta. The 
time of the research is conducted from July until September 2016. Start from 
the preliminary research until the class observations during learning process. 
The schedule of the research observation as follows: 
Table 3.1: Time Schedule of the Research 
No Date Activities 
1 July 11st 2016 Pre-research, research mapping, and 
interview. 
2 Augustus 22nd 2016 Propose the letter for junior high school 
interview with the English teacher. 
3 Augustus 24th 2016 Interview with the English teacher. 
4 Augustus 26th  - 
September 21st 2016 
- Class observation to collecting data and 
collecting all of documents. 
- Arranging the data collection during pre-
research until the class observation. 
- Analyzed the data finding using 
triangulation that will discuss in Chapter 
 IV in this research. 
- Analyzed the validity of the research that 
will discuss in Chapter III and more 
detailed in Chapter IV. 
- Making conclusion and suggestion to the  
research that will discuss in Chapter V. 
 
D. Subject of the study 
The subject of this research is the first grade students of MAN 1 
Surakarta in the academic year of 2016/2017. MAN 1 Surakarta has regular, 
full day and boarding classes. The researcher took full day class as the 
sampling of the data. The classes chosen are X IPA 5, X IPS 1 and X IPS 2. 
In this research the researcher uses purposive sampling to get the sample. The 
researcher took three classes among ten classes of the first grade students of 
MAN 1 Surakarta. There were 112 students in three and the researcher did 
not observe the whole students. The researchers choose four students from 
each class as a sample and total of the sample is 16 students. Sampling 
technique used is purposive sampling.  
The researchers choose the students who received the correction from 
the teacher in each class. Hj. Sri Hartatik, M.Pd. is English teacher in the 
class who assist authors in conducting research. From this research, the 
researcher wants to know about the positive and negative attitude from each 
student after the teacher gives corrective feedback. 
 E. Data and Source of Data 
In this research the researcher plans to get the source of data to answer 
the research problem in this thesis. The researcher used three kinds of data 
resources that were used in this research: 
1. Informant 
The informants of this study were students and teachers selected through 
purposive sampling of the population. Parahoo (1997: 218) States that 
population as the total unit from which data can be collected, included 
individuals, artifacts, events and organizations. In this research the 
informant taken based from the students from X IPA 5, X IPS 1 and X 
IPS 2 that get feedback from the teacher. Furthermore, the researcher 
takes 4 students from each class randomly as informant. Hj. Sri Hartatik, 
M.Pd. is English teacher in the class who assist authors in conducting 
research also taken as the informants to know about the student’s attitude 
in learning writing. 
2. Event  
In this research, the researcher wants to observe the student’s attitude 
toward teacher corrective feedback in learning writing. The events 
involved the classroom activities of the students from X IPA 5, X IPS 1 
and X IPS 2 of MAN 1 Surakarta that get feedback from the teacher. 
From this event, the researcher can collect the data about the student’s 
attitude and the way of the teacher gives corrective feedback to make the 
students be better in writing. 
3. Document 
 In this research, documents are important to support the researcher gets 
the result of data. According to Glense and Peskhin (1992: 54) documents 
are about the researcher see and hear by supporting, expanding and 
challenging portrayals and perception. So, to support the data, the 
researcher analyzes the student’s written work of the students from X IPA 
5, X IPS 1 and X IPS 2 of MAN 1 Surakarta that get feedback from the 
teacher. The researcher also takes video in the class activity as the 
documentation. 
F. Research Instrument 
In identifying the study, the researcher needs instruments that are used 
to collect the data, so that it is easy to finish this research. Those instruments 
are main instrument and supporting instrument. The main instrument in this 
research is the researcher herself because the kind of this research is 
descriptive qualitative research. Several things are used by the researcher as 
the supporting instruments to collect the data. The supporting instruments are 
needed to obtain the information or the data of the study. They are a 
computer, paper, camera and pen. Those things are used by the researcher as 
the supporting instrument 
 
 
G. Technique of Collecting Data 
For the technique for collecting the data the researcher used 
questionnaire, interview, observation and document for the research. Those 
would explain as below 
 1. Observation 
For the technique for collecting the data the researcher used 
observation. Johnson and Christensen (2000: 149) state that observation 
involves observing all relevant phenomena and taking extensive field notes 
without specifying in advance exactly what is to be observed. The researcher 
observes the activity in the classroom situation and the student’s attitude 
toward teacher’s corrective feedback during six meetings in X IPA 5, X IPS 1 
and X IPS 2. The schedule of the research observation as follows: 
Table 3.2: Time Schedule of the Research 
No. Class Schedule Times 
1 X IPS 1 1. Monday, August 29th  
2. Monday, September 26th  
11.00 - 11.45 a.m 
2 X IPS 2 1. Monday, August 29th 
2. Monday, September 19th 
07.45 – 08.30 a.m 
3 X IPA 5 1. Friday, August 26th 
2. Friday, September 2nd 
07.00-08.30 a.m 
For the observation steps are; 
a. Observe the student problems in written work. 
b. Observe the way of the teacher gives corrective feedback  
c. Observe the cognitive aspect (knowledge  or  intellective) of the 
students toward the teacher’s corrective feedback 
d. Observe the affective aspect (emotional  and motivational) of the 
students toward the teacher’s corrective feedback 
 e. Observe the performance aspect (behavioral and action) of the students 
toward the teacher’s corrective feedback 
f. Observes the positives and negative attitude of the students toward the 
teacher’s corrective feedback in learning writing of the first grade 
students of MAN 1 Surakarta. 
After observed the classroom activity, the researcher records the data 
during an observation. The data were called field note. Creswell (2012: 215) 
states that field notes are text recorded by the researcher during an 
observation in a qualitative study. So, after observing the classroom activity 
the researcher took field notes about everything that happened in learning 
writing activity.  
2. Questionnaire 
The questionnaire usually uses to get the data source. McDonough and 
McDonough (1997) believe that questionnaires are very popular among 
educational researchers in general. It is because there are many advantages 
over other data collecting methods such us; 
a) Questionnaires tend to be more reliable as they are anonymous  
b) They encourage greater honesty from respondents 
c) They save the researcher and participant’s time 
d) They can be used in small-scale issues and large scale issues. 
According to Ary (2002: 56) Questionnaire is an instrument in which 
respondents provide written response to questions or mark items that indicate 
their response. The questionnaire implemented in this research is open-ended 
items. It was aimed to gain the student’s perception towards teacher’s written 
 feedback. Open-ended question are questions needed to be answered more 
freely as there are no fixed options. However, the answers have to be still 
related to the topic of the questions. The researcher chose this type of 
questions because the researcher wanted to know the process of underlining 
the respondent’s view. There are twelve open questions in the questionnaire 
in this current research. The blueprint of the questionnaire is divided into 
some parts. According to Hughes (1989: 22) Questionnaire blue print is also 
made because the content validity of the test could also be determined by a 
blueprint. The blueprint of the questionnaire is divided into some parts. The 
first part is aimed to investigate the clarity objectivity of the teachers’ written 
feedback. The second part is to investigate the objectivity of the teachers’ 
written feedback. The third part is to investigate whether or not the teachers’ 
written feedback assists the students. The fourth part is to investigate the 
negative attitude of the students towards teachers’ corrective feedback. The 
fifth part is to investigate the positive attitude of the students towards 
teachers’ corrective feedback. The sixth part is to investigate the motivation 
of the students. The seventh part is to investigate the Behavior of the 
students.  
 
 
Table 3.3: Questionnaire Blueprint 
No Feature Number 
1 Clarity  1-3 
 2 Objectivity 4 
3 Assistance 5 
4 Negative Effect 6 
5 Positive Effect 7-8 
6 Motivation 9 
7 Behavior 10 
 
The researcher makes the question in Indonesian writing to make 
clearer and comfortable. The questionnaire used for the first grade students 
in X IPA 5, X IPS 1 and X IPS 2 of MAN 1 Surakarta. 
3. Interview 
Interview also used in this research, Burns (1999:120) states that the 
advantage of this type of interview is enabling the interviewee’s as well as 
the interviewee’s perspective to inform the research agenda and therefore 
give rise to a more equal balance in this research relationship.  
In this research the researcher used interview to collect the 
information from the teacher about the student’s attitude toward corrective 
feedback in learning writing. The researcher interviews the students of the 
first grade students in X IPA 5, X IPS 1 and X IPS 2 of MAN 1 Surakarta 
about the teacher’s corrective feedback. In addition, to facilitate the 
interview, the researcher makes the interview blueprint. 
Table 3.4: Interview Blueprint 
No Feature Number 
 1 Types of corrective feedback 1-2 
2 Clarity of corrective feedback 3 
3 Student’s feeling 4 
4 Informational of corrective feedback 5 
5 Negative effect 6-7 
6 Positive Effect 8-9 
7 Action after giving corrective feedback 10 
 
4. Document 
In this research the researcher used documentation to collect 
data. The documentation used to get a source of data which has 
important role in qualitative research. Burns (1999:87) states that 
documents are a readily and accessible source of data. Then according to 
Glense and Peskin (1992:54) Document provide both historical and 
contextual dimensions of the researcher’s observation and interview. 
They enrich what the researcher see and hear by supporting, expanding 
and challenging portrayals and perception. Therefore, documentation is 
used to collect the student’s writing task that is given corrective 
feedback by their teacher. The researcher copies the written works that 
have been corrected by the teacher as the documentation. 
H. Technique for Analyzing Data 
Technique for analyzing data is important in this research, Moleong 
(2007:103) states that the data analysis technique is the process of data 
arrangement and data categorization. To Analyzing the data, the researcher 
uses qualitative descriptive method. The researcher used data analysis based 
 on Pickens theory. According to Pickens (2005: 44) Student’s attitudes are a 
complex combination of things we tend to call personality, beliefs, values, 
behaviors, and motivations. The researcher collects the data form an 
interactive process which was analyzing qualitative data. The steps as 
follows: 
1. Data Collection 
It means collecting the data from observation, interview, questionnaire, 
and documentation. The researcher collected the data by doing interview 
with the informants, giving questionnaire to the students in writing class, 
observation of the way of the teacher giving corrective feedback and the 
student’s attitude in writing class, the last the researcher collects the 
student’s writing task that is given corrective feedback by their teacher 
for documentation. 
 
2. Data Reduction 
Data reduction means summarizing the data, choosing the main issues, 
and finding the patterns and losing the unimportant issues. The researcher 
reduces the data were needed from interview, questionnaire and 
observation to the teacher and students. Just the important point of the 
data was analyzed. There were 112 students in three and the researcher 
did not observe the whole students. The researchers choose four students 
from each class as a sample and total of the sample is 16 students. The 
researcher also comparing the informant’s statement told. 
3. Data Display 
 It was used to display the qualitative data from data reduction in order to 
know the pattern of data so that it was easy to understand. The researcher 
organizes the data and describes the way of the teacher giving corrective 
feedback and the student’s attitude toward teacher corrective feedback in 
writing activity. 
4. Conclusion 
In this step, the researcher made conclusion about the way of the teacher 
giving corrective feedback and the student’s attitude toward teacher 
corrective feedback in writing activity. It was hope that this conclusion 
was able to answer the research question based on the qualitative data 
taken from interview, questionnaire, observation and documentation 
 
I. Trustworthiness of Data 
In this study, especially a qualitative research needs the validity of 
data. Trustworthiness of data needed to check the validity of data. There were 
four types of validity, namely, source of data, the investigator or researcher, 
method, and triangulation techniques (Lincoln and Guba in Ita, 2012: 54). 
Triangulation technique was the technique of examining the trustworthiness 
of the data using the things outside the data in order to examine the data and 
to be comparer of the data. (Moleong, 2007: 330). The triangulation used as 
the validation of the data. Burns (1999: 169) states that triangulation is one of 
the most commonly used and best known ways of checking for validity. The 
aim of triangulation is to gather multiple perspectives on the situation being 
studied. And Patton (1987:331) states that triangulation of source is 
 comparing and checking to return the belief degree of information at obtains 
to pass time and different tool in qualitative watchfulness.  
According to Patton (1987:331) triangulation of source is comparing 
and checking to return the belief degree of information at obtains to pass time 
and different tool in qualitative watchfulness. The ways that could be done in 
triangulation of source are comparing the data of questionnaire, observation 
to the data of interviews, comparing the informant’s statement told in front of 
public, and other ways (Patton 1987:331). Data triangulation means that the 
researcher had to compare some method of collecting data by using interview 
with the students, and makes an observation in the learning process. The 
interview included types of corrective feedback, the clarity of corrective 
feedback from the teacher, student’s feeling Informational of corrective 
feedback, negative effect, positive effect, and action after giving corrective 
feedback. Then, observe the student problems in written work, observe the 
way of the teacher gives corrective feedback in writing class, observe the 
cognitive, affective and performance aspect of the students, observes the 
positives and negative attitude of the students toward the teacher’s corrective 
feedback  
From the data of interview of the students and teacher, the researcher 
checked with observation, documentation and questionnaire. When the 
technique of testing the credibility of the data resulting in data that is 
different, the researcher conducted further discussions pertinent to the data 
source to certain the data. After taking the data, there is appropriateness 
between the theory and the data. Moreover, there is logical appropriateness 
 between the data and definition, it can be called the data is valid. If there was 
a different of data validation, researcher had to find out why the data were 
different, then researcher should reconfirm to the subject and informant. In 
validity of the data, the researcher compared the data finding during 
observation and interview. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER IV 
REASERCH FINDINGS AND DISCUSSIONS 
 
This chapter explores the findings of the research and discussion related to 
the answer of the problem statements as mentioned in chapter 1. This finding is 
divided into parts. The first is the way of the teacher gives corrective feedback in 
learning writing skill of the First grade of MAN 1 Surakarta. The second part is 
the student’s attitudes toward teacher’s corrective feedback in learning writing 
skill of the First grade of MAN 1 Surakarta. To get data related to student’s 
attitudes toward teacher’s corrective feedback, the researcher came to class in 
MAN 1 Surakarta to conduct activities such as classroom observation, field notes, 
student’s interviews, and distribute questionnaire in the class.  
A. RESEARCH FINDING 
The researcher got the research finding from observed the learning 
process. The research finding was also from the interview with the teacher and the 
students. Then, the researcher got the research finding from documents. The 
researcher observed and took notes on some important points during the class 
activity. The questionnaires were distributed to the participants in order to get the 
needed data. The researcher worked with the collected data after conducting the 
observation, interviews, questionnaire and documentations such as photos and 
students work. The researcher analyzed and selected the data which were 
important by doing reduction. Then, researcher determined some focuses based on 
the data gathered from observation, questionnaire, and interview. 
 1. The ways of the teacher gives corrective feedback in learning writing 
Skill 
From the data analysis, the researcher presented the data finding as 
followed: 
Table 4.1: The Ways of the Teacher Gives Feedback 
No
. 
The ways of the teacher 
gives feedback 
Meeting/Time Direct Indirect 
1 Correct the grammar 
directly 
X IPS 1 Second 
meeting/11.25 
X IPS 2 First 
meeting/08.05 
X IPA 5 first 
meeting/08.30 
˅  
2 Correct the grammar by 
circling at the students’ 
work 
X IPA 5 second meeting/ 
08.25 
 ˅ 
3 Correct the grammar by 
underlining at the 
students’ work 
X IPA 5 second 
meeting/08.30 
 ˅ 
4 Correct the vocabulary X IPS 1 Second 
meeting/11.35 
X IPA 5 Second meeting/ 
08.30 
˅  
 5 Giving motivation X IPS 1 Second 
meeting/11. 43 
X IPS 2 Second 
meeting/08.1 
˅  
 
a. Teacher Correct the Grammar Directly 
In giving corrective feedback to the students, teacher thought that 
paying attention to the content and form of the correct sentence on the 
writings of students considered important in developing the students' 
skills in writing. The findings were interpreted from the dialog as follows: 
Peneliti: “Apa yang ibu fokuskan dalam pemberian feedback? Pada 
content atau form?” 
Guru: “yang pertama Anak mampu menulis sesuai dengan konteks 
kalimatnya, kemudian sesuai dengan topic yang ditentukan dan 
structure yang benar. Sehingga ada koherenitas dalam kalimat 
itu.” 
Translate: 
Researcher: “What is your focus in giving feedback, on the content or 
form?” 
Teacher: “first students can write appropriate with the context of the 
sentence, topic, and the right structure. So, the sentence is 
coherence.” 
The dialog above shows that teachers are focused on the form 
(vocabulary, structure, and diction) and the content (topics covered). It 
 was necessary for students so that they do not make mistakes again in 
writing vocabulary, sentence structure, diction and the topics covered. 
Based on the writer’s observation, the teachers provide feedback 
during the writing process at X IPS 1 on the second meeting in 11.25 a.m. 
Teacher gives students an exercise to write the essay on topic. Then, 
teachers went around to checking the students' writing. Based on the 
writer’s observation, teacher corrects the grammar at the student’s work. 
Teacher gives direct correction by telling the students that their writing is 
wrong then tells the reason.  
This is data in teaching learning process of writing class. The 
teacher found the errors when students said as follow:  
Data 1 (Anisa Nur/ X IPS 1)  
Student: I was ate my breakfast  
Teacher: I was ate my breakfast  
Students’ Response: Sadness 
Students’ Behavior: Loathing 
Type of Emotion: Negative attitude 
The student wrote “I was ate my breakfast.” Whereas it “was” is not 
necessary, so, the teacher corrects the answer by saying “You do not need 
‘was’ because this is past tense. The student’s response is sadness. She 
loathing the teacher’s correction. It shows the student has negative 
attitude. 
Then, based on the writer’s observation at X IPS 2 on the first 
meeting in 08.05 a.m. Teacher gives students an exercise to write the 
essay on topic. Then, teachers went around to checking the students' 
writing. The teacher found the errors when students said as follow:  
 Data 2 ( Salsabila / X IPS 2 ) 
Student: I have a friend. His name Bastian Andi Prasetyo.  
Teacher: use – auxiliary verbs ( is, am or are) 
Students’ responses: Happiness and Joy 
Students’ Behavior: Accept the teacher corrections 
Type of Emotion: Positive attitude 
The error made by salsabila, she wrote: I have a friend. His name Bastian 
Andi Prasetyo. Directly the teacher correct the error made by Salsabila. 
The correction is: I have a friend. His name is Bastian Andi Prasetyo. The 
correction was done directly by the teacher at the same time. The 
student’s responses looked happiness and joy. Then, she accepts the 
teacher corrections and revises her mistake immediately. It shows the 
student has positive attitude. 
Then, based on the writer’s observation at X IPA 5 on the first 
meeting in 08.30 a.m. Teacher gives students an exercise to write the 
essay on topic. Then, teachers went around to checking the students' 
writing. The teacher found the errors when students said as follow 
:  
Data 3 [Eka Nur Fitria / X IPA 5]  
Student: The Eiffel tower very tall. 
Teacher: use – auxiliary verbs (is, am or are)  
Students’ responses: Joy and happiness  
Students’ Behavior: Accept the teacher corrections 
Type of Emotion: Positive attitude 
 The student wrote “The Eiffel tower very tall.” Whereas it must use 
auxiliary verb ‘is, are or am, so, the teacher corrects the answer by saying 
“You need an auxiliary verb ‘is’ because the subject is the third singular 
person.” After that, students reply the answer by using ‘is’. The student’s 
responses are joy and happiness. Then, she accepts the teacher corrections 
and revises her mistake immediately. It shows the student has positive 
attitude. This is an effective way to build students skill in grammar. 
Based on the data the teacher gives direct feedback with indicating 
that an error written at the students’ work. Direct correction of form error 
means the teacher corrects it directly. The teacher usually gives direct 
feedback in giving feedback to students’ writing. That was indicated as 
the following dialogue: 
Peneliti: “Bagaimana cara ibu memberikan koreksi? Tertulis atau lisan?” 
Guru: “Dengan cara memberi bimbingan kepada siswa dan memberi 
stimulus atau dorongan agar siswa mengetahui cara menulis 
dengan baik. Biasanya saya memberi koreksi secara lagsung.” 
Translate: 
Researcher: “How you give correction, written or oral?” 
Teacher: “By giving guidance to students and provide a stimulus or 
incentive for students to know how to write well. Usually I give 
correction directly.” 
The dialogue showed us that teacher more often gives 
informational feedback directly on the students work. 
b. Correct the Grammar by Circling at The Students’ Work  
 The teacher gives corrective feedback in content and form. In 
feedback on form, the teacher corrected the student error by telling the 
students that their writing is wrong. The teacher also gives indirect 
feedback for the students. Indirect is a situation in which teachers indicate 
that errors have been made but do not provide corrections. The teacher 
gives correction by using mark the error written. The teacher marks the 
errors written. Then, based on the writer’s observation at X IPA 5 on the 
second meeting in 08.25 a.m. Teacher gives students an exercise to write 
about Introduce myself. Then, the teacher chooses randomly of the 
students' work to be read as a sample. The teacher found the errors when 
students said as follow:  
Data 4 (Fitria Iga Mawarni / X IPA 5 ) 
Student: My hobby is reading book and all good job. 
Teacher: Circling at the students’ work 
Student’s response: Looked joy  
Students’ Behavior: Accepts the teacher corrections  
Type of Emotion: Positive attitude 
  
Figure 4.1: written work of Fitria 
Based on the data the teacher gives indirect feedback with indicating that 
an error written by circling at the students’ work. Teachers indicate that 
errors have been made but do not provide corrections. The student’s 
responses looked joy. Then, she accepts the teacher corrections and 
revises her mistake immediately. It shows the student has positive 
attitude. 
c. Correct the Grammar by Underlining at The Students’ Work 
The teacher also gives indirect feedback for the students at X IPA 5 
on the first meeting in 08.30 a.m. Indirect is a situation in which teachers 
indicate that errors have been made but do not provide corrections. The 
teacher gives correction by using underlining at the student’s work. Based 
on the writer’s observation at X IPA 5, teacher gives students an exercise 
to write about Introduce myself. Then, the teacher chooses randomly of 
 the student’s work to be read as a sample. The teacher found the errors 
when students said as follow:  
 
Figure 4.2: written work of Fitria 
Data 5 (Fitria Iga Mawarni / X IPA 5 ) 
Student: I love my Family more than and I hope to give them happiness 
in the Future. 
Teacher: Underlining at the students’ work 
Student’s response: Looked happiness 
Students’ Behavior: Accepts the teacher corrections  
Type of Emotion: Positive attitude 
Based on the data the teacher gives indirect feedback with indicating that 
an error written by underlining at the students’ work. Indirect feedback is 
a situation in which teachers indicate that errors have been made but do 
not provide corrections. The teacher gives correction by underlining the 
error written. The student’s responses looked joy. Then, she accepts the 
teacher corrections.  It shows the student has positive attitude. 
 d. Teacher Correct the vocabulary at The Students’ Work 
Teacher gives students an exercise to write the essay according to 
the topic. Then, the teachers then analyze the fault together with all 
students directly. Not all the works examined, because the number of 
students in the classroom quite a lot. So, the teacher cannot give feedback 
overall. That was indicated as the following dialogue: 
Peneliti: “Kapan biasanya ibu memberikan koreksi kepada siswa?” 
Guru: “Setelah melihat hasil tulisan siswa, saya mengkoreksi dan 
memberikan pembenaran pada tulisan siswa. Jadi nanti anak akan 
tahu dimana letak kesalahannya.” 
Translate: 
Researcher: “When do you give the correction to students?" 
Teacher: "After seeing the results of students’ writing, I correct and 
justify the students' writing. So later, the students will know the 
mistake." 
The dialogue showed us that teacher more often gives informational 
feedback directly on the students work in the end of writing process. 
Some students argued that got the feedback during writing process would 
help them on identifying errors earlier. They could also learn errors and 
corrections from other students because they wrote the same topic. 
Furthermore, the interview with the students showed as follow: 
Wiwin Sawinda / X IPS 1 
Peneliti: “Seperti apa cara guru anda memberi koreksi feedback?” 
 Murid: “Beberapa siswa disuruh maju, setelah itu disuruh membaca 
karangannya setelah itu ada pembetulan sedikit.” 
Peneliti: “Seperti apa cara ibu guru anda memberi koreksi?” 
Murid: “Saya disuruh mempresentasikan karangan saya, setelah itu 
dikoreksi secara langsung.”  
Translate 
Researcher: “How does the teacher give correction?” 
Student: “Some students go ahead after it was told to read the essay after 
that there was a little correction." 
Researcher: “how does your teacher give correction?” 
Student: “I was asked to present my essay then, got correction 
immediately." 
The researcher documented the students’ writings which have been 
already given feedback by the teacher. When the teacher checked students 
work one by one, she found the error written made by student. Based on 
the writer’s observation, the teachers provide feedback during the writing 
process at X IPS 1 on the second meeting in 11.35 a.m. The teacher gives 
correction by correct the vocabulary at the student’s work. The teacher 
found the errors when student said as follow: 
Data 6 (Wiwin Sawinda/ X IPS 1)  
Student : First objective in the Indrayanti beach.  
Teacher : First objective in the Indrayanti beach. 
                       Destination 
Students’ Responses: looked fear and sadness 
 Students’ Behavior: Loathing 
Type of Emotion: Negative attitude 
The student wrote “First objective in the Indrayanti beach.” Whereas the 
correct vocabulary is ‘destination’ so, the teacher corrects the answer by 
replace “objective with destination”. The student looked fear and sadness. 
It shows that the student has negative attitude. Furthermore, based on the 
writer’s observation, the teacher provides feedback during the writing 
process at X IPA 5 on the second meeting in 08.30 a.m. The interview 
with the students showed as follow: 
Data 7 ( Nuraini Azizah/ X IPA 5) 
Peneliti: “Seperti apa cara guru anda memberi koreksi?” 
Murid: “Beberapa siswa disuruh maju, setelah itu disuruh membaca 
karangannya setelah itu ada pembetulan sedikit.”  
Translate  
Researcher: “how does your teacher give correction?” 
Student: “Some students go ahead after it was told to read the essay after 
that there was a little correction." 
From the dialogue above, the researcher concluded the teacher more often 
gives informational feedback on students’ work directly. The teacher 
always gives oral feedback. The feedback was given at the end of writing 
process and not all works were checked for he discussed only one or two 
works. 
e. Teacher Gives Motivation to The Students 
 Then, the teacher also gives affective feedback. Affective feedback 
is a feedback in the form of motivation. The teacher provides praise in 
their feedback “good”. After students get corrective feedback from the 
teacher, they rewrite their work based on the teacher’s corrective 
feedback. Based on the writer’s observation, the teacher gives motivation 
in their feedback during the writing process at X IPS 1 on the second 
meeting in 11.43 a.m. The teacher gives praise as follow:  
 
Figure 4.3: written work of Aulia 
Data 8 (Aulia Dwi/ X IPS 1)  
Teacher Motivation: The teacher provides praise in their feedback 
“good”. 
Students’ Responses: Love and Look happiness  
Students’ Behavior: Accept the teachers’ motivation 
Type of Emotion: Positive attitude 
 After she got praise from teacher, she rewrite their work based on the 
teacher’s corrective feedback and look happiness. She loves the teacher’s 
praise. It shows that the student has positive attitude. 
Then, the second data based on the writer’s observation, the 
teacher gives praise in their feedback during the writing process at X IPS 
2 on the second meeting in 08.12 a.m. The teacher gives praise as follow: 
Data 9 (Salsabila / X IPS 2)  
Teacher Motivation: The teacher provides praise in their feedback 
“good”. 
 
Figure 4.4: written work of Salsabila 
Students’ Response: Joy and happiness 
Students’ Behavior: Accept the teachers’ motivation 
Type of Emotion: Positive attitude 
After students got praise from teacher, she accepts the teachers’ 
motivation. She looks joy and happiness. It shows the student has positive 
attitude.  
 “There were no students confused toward the teacher's corrective 
feedback. No one student comes to the teacher to clarify the corrective 
feedback. The students just rewrote their work. Some students checked 
some vocabulary that they didn’t understand by using dictionary.” Based 
on the field note, it can be concluded that feedback which teacher had 
given clear and understandable by the students, because the students were 
able to rewrite their writing based on the feedback from the teacher. 
 
2. Students’ Attitudes towards Teachers’ Corrective Feedback in 
Learning Writing Skill 
To find out the students’ attitudes toward teacher’s corrective 
feedback in learning writing skill, the researcher used field notes in the 
observation, questionnaires and interview to verify the data gained from 
the questionnaires. Based on the observation on August until September 
2016, this was the process of learning writing skill at the first grade of 
MAN 1 Surakarta in the academic year of 2016/2017. Attitude affects 
students' learning after he saw the object, situation, idea, or a particular 
person in the class.  
a. The Student’s Emotion 
The indicator of Student’s emotion was decided into two parts. The 
first was about the students’ satisfaction in accepting the teacher’s 
feedback. The second was about the students’ feeling when their 
works were given feedback by the teacher. In this finding discussed 
about the students’ satisfaction towards teacher's corrective 
 feedback in writing class.  Based on the questionnaire, some 
informants tell that they were satisfied with the way of the teacher 
when giving feedback. The data from the student’s satisfaction are 
presented as bellow: 
Table 4.2: Student’s Satisfaction 
No. Student’s Satisfaction Total Percentage (%) 
1. Satisfied 14 87.5% 
2. Not Satisfied 2 12.5% 
  16 100% 
 
 
The table shows that 87.5% of the students feel satisfied and 12.5% 
of the students feel not satisfied. It means that they were satisfied 
with the way of the teacher when giving feedback.  
Pie Chart
satisfied
not satisfied
 "After students accept their written work that has been given 
feedback by the teacher, they immediately revised their work. A lot 
of students who received direct feedback from teachers feel happy 
then they directly corrected their mistakes." Based on field notes 
above, it can be concluded that students really need feedback to help 
them revise their written work. Furthermore, the interview with the 
students showed as follow: 
 Student 2: 
Peneliti: “Bagaimana perasaan adik setelah mendapat feedback dari 
guru?” 
Murid: “saya sangat senang karena sangat membantu.” 
Translate 
Researcher: “How does your feeling after got feedback from 
teacher?”  
Student: “I feel happy because it is very helpful.” 
From the dialogue above, the researcher concluded that the 
student’s feel happy when received feedback from the teacher. It 
made the students easier to revise their writing and avoid the 
mistake in the future.  
b. The Student’s Motivation  
The indicator of Student’s motivation was decided into two parts. 
The first was about the students’ goal when they were revising their 
written work based on the feedback. The second was about the 
students’ readiness in when their written works were given feedback 
 by the teacher. Students had the same goal when revising their 
written works. They revised their works to achieve the good 
achievement in score in their learning writing.  
"After the teacher gives feedback to the student’s written work, they 
immediately revised their work to get the good score. They tried to 
open the dictionary and electronic dictionary. They were busy to 
revising their work seriously. Based on the field note, it could be 
concluded that the goal of the students when they were revising 
their written work based on the feedback is to get good score. Based 
on the questionnaire, some informants tell that they were got better 
score after got the feedback from teacher. The data from the 
student’s Achievement after got the feedback from teacher are 
presented as bellow: 
Table 4.3: student’s Achievement 
No. student’s Achievement Total Percentage (%) 
1. Increase 10 62.5% 
2. Decrease 6 37.5% 
  16 100% 
 
  
The table shows that 62.5% of the students’ score were increased 
and 37.5% of the students’ score were increased. It means that 
feedback can also improve their achievement in writing class. 
Then, the second indicator is about the readiness of the students in 
writing process.  “The students always had a preparation before 
joining the class. They always bring a dictionary. Furthermore, the 
other informants also had similar preparation. They always read 
the material before following the class and made a note for 
something that they did not understand. The preparation was very 
essential to be done by them since it could assist them while 
following the lesson.” Based on the field note, it could be concluded 
that the students always ready to receive material and assignment in 
the writing process.” 
c. Student’s Behavior 
Student’s behavior showed how the interaction between the students 
and the teacher occurred during the learning process. “There were 
Pie chart
Increase
Decrease
 many students who had been active during the class activity. They 
stated that they asked everything that they did not understand and 
tended to answer the teacher’s questions. But the other students had 
been passive during the class activity. They admitted that they feel 
shy when the teacher gave feedback to her in front of the class. They 
felt shame to ask in the class, because her friends would tease her.” 
Based on the field note, it could be concluded that most students are 
active during the class activity and some students passive during the 
class activity. 
d. Negative Attitude toward Teacher’s Corrective Feedback 
“After the student read her written work and teacher gives comment 
directly in front of the class, she looked confused and nervous. She 
feels so shy when she feels has mistake and gets correction from the 
teacher. Some students who got written feedback, they ignored their 
teacher's corrective feedback, did not read, did not revised, they 
could not improving their writing skills ability. Based on field note 
above, it can be concluded that corrective feedback given by the 
teacher is makes some students down. It does not stimulate the 
students to make their work better. 
Tanya: “Bagaimana perasaan adik setelah mendapat 
koreksi/feedback dari guru?” 
Jawab: “Saya malu sekali mbk, dikoreksi didepan temoan-teman.”  
Translate 
 Researcher: “How does your feeling after got feedback from 
teacher?”  
Student: “I so shy when got correctin in front of my friend.” 
Based on the interview above, it could be concluded that some 
students had negative feeling when they looked their works. They 
felt so shy and guilty. Based on the questionnaire, the data from the 
negative attitude of the students are presented as bellow: 
Table 4.4: Negative Attitude 
No. Positive/ Negative Attitude Total Percentage (%) 
1. Positive 12 75% 
2. Negative 4 25% 
  16 100% 
 
 
Pie Chart
Positive Effect
Negative Effect
 Based on the questionnaire, it could be concluded that 25% of the 
students has negative attitude toward teacher’s corrective feedback. 
Most of the students admitted that they feel shy when the teacher 
gave feedback to her in front of the class.. 
e. Positive Attitude toward Teacher’s Corrective Feedback 
 “Some students looked happy when they got praise from their 
teacher “good”, after they had finished their revising.” Based on 
field note above, it can be concluded that oral feedback given by the 
teacher is encouraging. It stimulated the students to make their work 
better. They were so enthusiastic to correct their mistakes. 
Furthermore, the interview with the students showed as follow: 
 
 
 
 Student 1: 
Peneliti: “Apa pendapat adik secara umum tentang koreksi yg 
diberikan oleh guru anda? apakah feedback itu cukup 
membantu?” 
Murid: menurut saya membantu, kan saya juga melihat karangan 
teman saya itu, jadi kita bisa tahu kesalahan dan 
memperbaiki nya. Sangat bermanfaat untuk saya pribadi.”  
Peneliti: “Bagaimana perasaan adik setelah mendapat feedback dari 
guru?” 
Murid: “Saya sangat senang karena sangat membantu.”  
 Translate 
Researcher: “What does your general opinion about correction that 
given by your teacher? Does the feedback help you?" 
Student: I think it help, I also saw my friend’s essay, so we can 
know the mistake and repair it. It very rewarding for me 
personally." 
Researcher: “How does your feeling after received feedback from 
the teacher?" 
Student: “I'm very happy because it is very helpful." 
And Based on the interview to the some students they also thought 
that feedback help them to revise their writing. So, corrective 
feedback from the teacher has positive attitude for the students.  
Based on the questionnaire, the data from the positive attitude of the 
students are presented as bellow: 
 
Table 4.5: Positive Attitude 
No. Positive/ Negative Attitude Total Percentage (%) 
1. Positive 12 75% 
2. Negative 4 25% 
  16 100% 
 
  
Based on the questionnaire, it could be concluded that 75% of the 
students has positive effect toward teacher’s corrective feedback. It 
can be seen from after the teacher gave the feedback, the student 
revise their mistake immediately and stay confident. And most of 
students assumed that teacher’s corrective feedback were 
undisturbed them, 
 
 
B. Discussion 
In this section, the researcher tries to discuss the research findings with 
others relevant references. In order to justify the research findings, the 
researcher tries to discuss them with reference to theories related to the 
Students’ attitude toward teacher’ corrective feedback in learning writing. 
1. The way of the teacher gives corrective feedback in learning writing 
Skill 
Pie Chart
Positive Effect
Negative Effect
 Based on the findings above, the researcher would like to analyze 
about the way of the teacher gives corrective feedback in learning writing 
skill. Writing is an important skill used to support other skills in language 
learning. According to Richards (1992) writing skill is important to helps 
students to achieve academic success in which their writings are used as 
evidence of learning like in notes and summaries. From the findings 
above, it can be concluded that the way of the teacher's gives corrective 
feedback affects the students’ attitudes in learning writing. Ferris (1999) 
states feedback is beneficial for students to improve the quality of their 
writing. It is true because it can improve the quality of student’s writing, 
focusing on grammar, lexis, and content. So, it can improve the students’ 
writing production and accuracy.  
Feedback on writing can be selected as a means of helping students 
to make revision and improve their writing skills. Cohen (1909: 109) states 
that oral feedback refers to personal consultation between teacher and 
students during the evaluation of composition. Furthermore Kauchack and 
Eggen (1989: 85) state that feedback is any information about current 
behavior that can be used to improve the future performance of the 
students. From that definition, it can be concluded that feedback is 
important for students to improve their performance from what they have 
learnt. 
On the written feedback teacher can give direct or indirect 
corrective feedback. According to Ellis (2009) teachers can provide direct 
or indirect corrective feedback. The first involves the teacher identifying 
 linguistic errors and providing students with the correct form. Based on the 
findings above, the total numbers of the respondents in this research were 
112 students from class X social 1, X social 2 and X saints 5. Based on 
field note, questionnaire, teacher's interview and student's interview, the 
English teacher always gave direct feedback. According to John, Stuart & 
Denise (2005) direct or explicit feedback as feedback that occurs when 
teachers identify errors and provide correct form. Direct feedback can 
make the teacher provide brief grammatical descriptions for each error at 
the end of the text for the students.  
Furthermore, direct feedback more effective than indirect feedback. 
It provides clear and concrete suggestions, the combination of the two was 
better. Indirect feedback, on the other hand, provides students with an 
indication that an error has been made, but requires the students to self 
correction. Indirect feedback is a situation in which teachers indicate that 
errors have been made but do not provide corrections. Indirect feedback 
entails indicating that an error exists by indicating and locating the errors 
in the text using techniques such as underlining or circling in the margin 
that an error has been made in that line of the text. According to Bryne 
(1993:31) to indicate the mistakes so that the students can correct them, 
this is normally done by underlining the mistakes and using some kind of 
symbol to focus the attention of the students on the kind of mistake they 
have made.  
Ashwell (2000) also found clear support for developing 
grammatical accuracy in written compositions. He conducted an 
 evaluation of feedback an adult learners’ written essays in which feedback 
involving underlining or circling grammatical, lexical, or mechanical 
error, as well as content-related suggestions for improvement, was 
provided on the first and second draft of a composition. So, it can improve 
the students’ writing accuracy. Feedback on writing can be selected as a 
means of helping students to make revision and improve their writing 
skills. From the data, the researcher knew that use of teacher's indirect 
feedback by underlining or circling grammatical, lexical, or mechanical 
error written of the students was very useful in writing process. The 
students can indicate their mistakes so that the students can correct them. 
The students were happy because their teacher gave them solution how to 
revise their writing. 
According to Berzseny (2001) teacher can give feedback in the 
form of question to ask for clarification or suggest expansion. Besides, 
teacher may give remarks which reveal understanding towards students’ 
composition, identify mechanical problem in a specific sentence and give 
praise when students are working well in their writing. The students felt 
happiness after they got praise from their teacher. Hyland and Hyland 
(2001) state that the mitigation strategies applied in teacher’s feedback 
create an indirectness which often causes misunderstandings for the 
students while trying to comprehend them. So, when misunderstanding of 
the correctives feedback given it can make the students lost their 
motivation to write again. 
  “After the student read her written work and teacher gives 
comment directly in front of the class, she looked confused and nervous. 
She feels so shy when she feels has mistake and gets correction from the 
teacher. Some students who got written feedback, they ignored their 
teacher's corrective feedback, did not read, did not revised, they could not 
improving their writing skills ability”.  Based on the field note in the 
finding above the way of the teacher gives corrective feedback must 
appropriate. The teacher provides praise in their feedback “good”. After 
students get corrective feedback from the teacher, they rewrite their work 
based on the teacher’s corrective feedback.  
It can be concluded that the feedback from the teacher helped the 
students to organize their idea based on the correct structure and improve 
their ability skills. Therefore, the way of the teacher gave corrective 
feedback it is important to the student's in writing process. So, that 
feedback is essential and has a positive effect on student's writing process. 
When the students had positive attitude they would read and revised their 
mistakes, open the dictionary, and they would not repeat their mistakes 
again in the future. Students need some guidance in recognizing deviant 
forms and structure in their work. Then praise from the teacher made the 
students did not lost their motivation when received correctives feedback 
from the teacher. 
2. Students’ Attitudes towards Teachers’ Corrective Feedback in 
Learning Writing Skill 
 Based on the findings above, the researcher would like to analyze 
about the student’s attitudes toward teacher’s corrective feedback in 
learning writing skill. From the findings explained above, it can be 
concluded that teacher's corrective feedback affects the students’ attitudes 
in learning writing. It can be seen from the table on the finding that most 
of the informants have positive attitudes and some of them have negative 
attitudes. Their attitudes can be seen through their emotion, motivation, 
and behavior towards the corrective feedback implemented by the 
teachers.  
In this findings show that the difference of the Student's attitudes 
does not come from the intelligence of the students, but it develops 
gradually based on their learning experience in the class. It is supported by 
Mouly (1968: 454) who states that attitudes arise as by-products of one’s 
day-to-day experiences and, conversely, everything that goes on in the 
classroom as it affects the child leads to the formation on his part of 
certain attitudes. Teachers’ corrective feedback influences the student's 
attitude in the class.  
In this research, the researcher discovers that the students agree 
that corrective feedback is important to be applied in writing class. Konold 
(2004) states one purpose of feedback is providing important information 
and helping students become effective and efficient learners. It suported 
by Lewis (2002: 3) states that one purpose of feedback is providing 
information for teacher and students. So, feedback is important for the 
 students to recognize their weaknesses in writing. By recognizing the 
weaknesses, it can minimize them to repeat their errors. 
Another finding of the research shows that most of the students 
have positive attitudes toward teacher's corrective feedback. It is effective 
to be applied in writing class. It is effective since it can ease the 
informants when revising their works. It can also motivate them to write 
better.  As it is mentioned by Cohen (1990: 11) states that in order that 
written feedback results in the positive effect. He presents that the 
feedback should be clear. The way of teacher when giving feedback to the 
students’ should motivate them to write better. It is supported Lewis 
(2002: 4) states that the purpose of feedback is a form of motivation. The 
improvement of the students’ motivation in learning can be the key of the 
success or the failure of the students.  
Bootzin, Bower, and Zajonc (1987: 26) state that a person’s 
attitude is affected by her/his expectation, motivation, and previous 
experience. The researcher discovers that most of the students who have 
negative attitudes toward teacher's corrective feedback confess that the 
effectiveness of feedback depends on the teachers’ ability when 
implementing and giving the feedback. In this finding, it can be seen that 
the oral feedback given by the teachers in front of the class is considered 
to be not effective to be implemented for some informants. The feedback 
given by the teacher sometimes made the students feel not comfortable 
and gives impact on the decreasing of their motivation. But almost a half 
of the students state that they satisfy with the corrective feedback given by 
 the teacher. They think that it will be better if the teachers can justify their 
errors through oral feedback.  
These students has positive and negative attitudes, it refers to the 
way of teacher when giving feedback. They state that the direct written 
feedback which is added by giving oral explanation in the forum of the 
class is better for them to be done. Moreover, some of them admit that the 
consultation can be more effective if it is applied out of the classroom 
activities. The reason is also supported by Cole and Chan (1994: 229) who 
state that it is a mistake to believe that all correctives should be given on a 
one-to-one basis, and that without such personal help students will not be 
able to achieve learning objectives. It can be seen that the way of the 
teacher when asking the students to do one-to-one discussion during the 
class activities can harm the students. The strategy implemented by the 
teacher just creates noisiness in the class. It makes the students cannot 
focus to follow the lesson.  
The students has the development of attitudes with unconsciously, 
a student may develop a strong dislike for a certain object as a result of its 
being taught by the teacher. For this case, it can be seen that the different 
of the students’ feeling is influenced by the way of the teacher when 
implementing feedback during the class activity. Furthermore, according 
to the findings of the research, it shows that some of the informants do not 
satisfy with the implementation of the feedback, but most of them feel 
happy if their written works are given a corrective feedback. It can be 
 concluded that the different way of the teachers when implementing 
corrective feedback can affect the students’ feeling.  
Then, the students have positive attitudes when they tend to be 
active during learning writing. Most of them do not feel reluctant to learn 
by asking, preparing, and keeping their attention on the class. It is 
supported by the interview where students 1 that she feel happy when 
received feedback from the teacher On the other hand, the students that 
have negative attitudes tend to be passive in the class and they lazy to 
revise their mistake. From the results above, it can be concluded that the 
attitudes of the students can give impact on their behavior during the 
learning class. They tend to act as what they believe, feel, and what 
motivate them. It supported by Vaughan & Hogg (1995) state that the 
characteristics of attitude as a relatively enduring organization of beliefs, 
feelings and behavioral tendencies towards socially significant objects, 
groups, events or symbols or a general feeling or evaluation (positive/ 
negative) about some person, object or issue. 
 
 
 
 
 
 
 
 
 CHAPTER V 
THE CONCLUSION AND SUGGESTION 
 
A. The Conclusion 
This last chapter deals with conclusion. The conclusion is drawn based 
on the result of the analysis on data. Based on the result of the research, the 
researcher concluded that students need teacher’s corrective feedback to 
correct their grammar and content. The corrective feedback plays important 
roles in learning writing. Every student needs teacher’s corrective feedback, 
even the best student still need the feedback to improve his writing. The 
teacher should give clear suggestion and good strategies to avoid 
misunderstanding in giving corrective feedback. Therefore, the ways the 
teacher gave corrective feedback is important to the students in writing 
process. 
This findings show that the teacher gives corrective feedback by correct 
the grammar at the students’ work, circling at the students’ work, underlining 
at the students’ work, correct the vocabulary and giving motivation to the 
students. Students who are given corrective feedback from the teacher have 
greater self-correction abilities than those who get no corrective feedback. The 
way of the teacher gives corrective feedback in learning writing skill affects 
the students’ attitudes in learning writing. The student’s attitudes can be seen 
through their emotion, motivation, and behavior towards the corrective 
feedback implemented by the teachers. When the students had positive 
 attitude they would read and revised their mistakes, open the dictionary, and 
they would not repeat their mistakes again in the future.  
Finally, it can be seen that the way of the teacher gives corrective 
feedback in learning writing skill affects the students’ attitudes in learning 
writing. It can be seen from the data that Direct feedback from the teacher 
having higher positive attitudes than negative attitudes. The students can 
correct their mistake directly.  The result of this research, show that teacher 
usually gave direct feedback. Based on the research problem, it is discovered 
that (1) the students prefer direct feedback than indirect feedback (2) the 
students feel satisfaction with teacher’s written feedback (3) Teacher’s 
corrective feedback can motivate the students (4) teacher’s written feedback 
assisted the students and (5) the students had positive attitude toward teacher’s 
corrective feedback. It discovers that positive attitudes gives effect on the 
students’ learning achievement. So, the students having positive attitudes tend 
to be more motivated and confidence. 
B. The Suggestion 
 After analyzing the data and making the conclusion, the researcher had 
some suggestions to the teacher, students and school in order to  
1. For the teacher 
English teacher should use some strategies in teaching English 
language to make the students more interest in learning process. The 
teacher must provide corrective feedback to the students’ error in writing. 
It helps them to reduce the mistake during the teaching and learning 
process. The way of the teacher gives corrective feedback in learning 
 writing skill affects the students’ attitudes in learning writing. And the 
success in improving the teaching of writing may depend on the attitude 
of students towards teachers’ corrective feedback in writing. So, teachers 
must pay attention to the Student’s attitude in learning writing, especially 
the attitude of the students after received the correction from the teacher. 
When give direct feedback to the students’ works, the teachers are able to 
give more explanation during the class activity in order to strengthen the 
explanation of written feedback given to the students. 
2. For the students 
The students should be confident during the teaching learning 
process. The students must pay attention to the material explained by the 
English teacher. They must study hard to get a good score and understand 
about the materials. The students also must pay attention to the teacher 
corrective feedback. Students should also be more aware that they cannot 
wish for all of their preferences to be fulfilled during the class activity. 
The students should believe that the feedback from their teacher helped 
them to organize their idea based on the correct structure and improve 
their ability skills. So, the students should have positive attitudes toward 
teacher’s corrective feedback and they must to be active during learning 
writing. 
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 APPENDIX 1 
RESERACH SCHEDULE 
No Date Activities 
1 July 11st 2016 Pre-research, research mapping, and interview. 
2 Augustus 22nd 2016 Propose the letter for junior high school interview with 
the English teacher. 
3 Augustus 24th 2016 Interview with the English teacher. 
4 Augustus 26th  - September 
21st 2016 
- Class observation to collecting data and collecting all 
of documents. 
- Arranging the data collection during pre-research 
until the class observation. 
- Analyzed the data finding using triangulation that 
will discuss in Chapter IV in this research. 
- Analyzed the validity of the research that will 
discuss in Chapter III and more detailed in Chapter 
IV. 
- Making conclusion and suggestion to the  research 
that will discuss in Chapter V. 
 
APPENDIX 2 
1. INTERVIEW IN OBSERVATION TO THE TEACHER  
 Date of Interview : 25 September 2016 
Time of Interview : 09.08 a.m. 
Place of Interview : MAN 1 Surakarta 
Interviewee  : Hj. Sri Hartatik, M.Pd. 
Interviewer  : Rustania Farmawati 
Interview Activity 
Tania : “Apa saja target / tujuan dalam pembelajaran Bahasa Inggris  
dikelas Ibu?” 
Teacher : “Anak dapat menulis sesuai dengan kurikulum yang berlaku 
di Sekolah.” 
Tania       : “Apa saja criteria ketuntasan pencapaian tersebut?” 
Teacher : “Anak mampu menulis sesuai dengan konteks kalimatnya, 
topic yang ditentukan, dan structure yang benar, sehingga ada 
koherenitas dalam kalimat itu.” 
Tania       : “Seberapa sering Ibu memberikan tugas kepada siswa?” 
Teacher : ”Hal itu tergantung dari pelajarannya, misalnya dalam 1 
minggu topiknya deskriptif, maka kita harus menerangkan dulu 
tentang materinya kemudian melatih anak tersebut menulis 
diskripsi dengan tenses yang benar. Kemudian anak membuat 
sendiri diskripsi sesuai dengan topic yang saya tentukan. 
Setelah itu saya memberi feedback terhadap hasil tulisan 
siswa.” 
Tania      : “Kapan biasanya ibu memberikan koreksi/feedback kepada 
siswa?” 
 Teacher : “Setelah melihat hasil tulisan siswa, saya mengkoreksi dan 
memberikan pembenaran pada tulisan siswa. Jadi nanti anak 
akan tahu dimana letak kesalahannya.” 
Tania       : “Bagaimana cara Ibu memberikan feedback? Tertulis/ lisan?” 
Teacher   : “Dengan cara memberi bimbingan kepada siswa dan memberi 
stimulus atau dorongan agar siswa mengetahui cara menulis 
dengan baik. Biasanya saya memberi koreksi/feedback secara 
lagsung.” 
Tania    : “Apa yang Ibu fokuskan dalam pemberian feedback? Pada 
content/form?” 
Teacher  : “Yang pertama Anak mampu menulis sesuai dengan konteks 
kalimatnya, kemudian sesuai dengan topic yang ditentukan 
dan structure yang benar. Sehingga ada koherenitas dalam 
kalimat itu.” 
Tania : “Apakah ada kesulitan saat pemberian feedback kepada 
siswa?” 
Teacher   : “Kesulitan itu pasti ada karena kemampuan anak itu sendiri-
sendiri, tapi kita harus berusaha memantau anak- anak itu 
supaya bisa menulis sesuai dengan apa yang kita inginkan.” 
 
2. INTERVIEW IN OBSERVATION TO STUDENT 1  
Date of Interview : 25 September 2016 
Time of Interview : 11.08 a.m. 
Place of Interview : MAN 1 Surakarta 
 Interviewee  : Wiwin Sawinda 
Interviewer  : Rustania Farmawati 
Interview Activity 
Tania    : “Apakah adik menyukai pelajaran Bahasa Inggris?” 
Wiwin : “Menurut saya itu Bahasa Inggris itu susah karena apa yang 
dibaca sama yang ditulis itu berbeda.” 
Tania    : “Apakah adik mudah memahami penjelasan dari Guru selama 
proses pembelajaran?” 
Wiwin : “Paham, kalau skala 1-100 itu 65% paham, selebihnya kurang 
paham.” 
Tania  : “Apakah Guru adik sering memberi tugas menulis dengan Bahasa 
Inggris?” 
Wiwin : “Pernah, seinggat saya 2x tentang Introduction dan Deskripsi 
tentang orang.” 
Tania  : “Apakah menulis karangan dengan Bahasa Inggris itu mudah?” 
Wiwin  : “Yang pertama tentang introduction itu mudah  karena hal itu 
sudah lazim kita gunakan sehari-hari. Kalau yang disuruh 
mendriskripsikan orang itu agak susah.” 
Tania   : “Apakah guru adik sering memberi koreksi/feedback terhadap 
karangan/pekerjaan anda?” 
wiwin   : “Kalau saya belum pernah.” 
Tania   : “Seperti apa cara Guru anda memberi koreksi feedback?” 
Wiwin : “Beberapa siswa disuruh maju, setelah itu disuruh membaca 
karangannya setelah itu ada pembetulan sedikit.” 
 Tania  : “Apa pendapat adik secara umum tentang koreksi yang diberikan 
oleh guru anda, apakah feedback itu cukup membantu?” 
Wiwin  : “Menurut saya membantu kan saya juga melihat karangan teman 
saya itu, jadi kita bisa tahu kesalahan dan memperbaiki dan 
sangat bermanfaat untuk saya pribadi.” 
3. INTERVIEW IN OBSERVATION TO STUDENT 2  
Date of Interview : 25 September 2016 
Time of Interview : 09.34 a.m. 
Place of Interview : MAN 1 Surakarta 
Interviewee  : Zakia 
Interviewer  : Rustania Farmawati 
Interview Activity 
Tania  : “Apakah Guru adik pernah memberi tugas menulis dengan 
Bahasa Inggris?” 
Zakia  : “Pernah, disuruh mendiskripsikan orang.” 
Tania  : “Apakah menulis karangan dengan bahasa inggris itu mudah?” 
Zakia  : “Susah susah gampang soalnya saya menulis nya dengan 
kosakata yang gamapang.” 
Tania  : “Apakah Guru adik pernah mendapat koreksi/feedback dari Ibu 
Guru?” 
Zakia  : “Pernah dulu saya disuruh presentasi tentang Introduction dan 
jalan pulang dari Sekolah.” 
Tania  : “Bagaimana perasaan adik setelah mendapat feedback dari 
Guru?” 
 Zakia  : “Saya sangat senang karena sangat membantu.” 
Tania  : “Apa pendapat adik secara umum tentang koreksi yg diberikan 
oleh Guru anda, apakah feedback itu cukup membantu?” 
Zakia  : “Menurut saya membantu soalnya kan dikoreksi dan diberi tahu 
yang benar jadi kita bisa tahu.” 
Tania  : “Seperti apa cara Ibu Guru anda memberi koreksi/ feedback?” 
Zakia  : “Saya disuruh mempresentasikan karangan saya, setelah itu 
dikoreksi secara langsung.” 
Tania  : “Apa yang akan adik lakukan setelah mendapat 
koreksi/feedback dari Guru?” 
Zakia  : “Mengkoreksi kalimat itu tadi dan menyusun kembali secara 
benar kan pertamanya acak-acakan belum benar.” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 3 
 
LIST OF STUDENTS CLASS X IPS 1 
No. Student’s Name Gender 
1 Alvia Dwi Fitriana P 
2 Amanda Zulma Ria P 
3 Ana Sholikah P 
4 Anggita Reza Putri P 
 5 Annisa Nur Fadillah P 
6 Aprilia Dela Puspita P 
7 Atikah Nur Karimah P 
8 Aulia Dwi Nurmalasari P 
9 Ayu Dwi Fatmawati P 
10 Diaz Duarawati P 
11 Ellza Mutia P 
12 Elvina Putri P 
13 Farah Amalia P 
14 Fatika Trisna Sari P 
15 Fatkha Apri Cahyani P 
16 Fauziah Miftahul jannah P 
17 Feriyna Augustina P 
18 Fitriana Nur Hayati P 
19 Illa Rahmawati P 
20 Izzatul Laili P 
21 Kailifa Zakia P 
22 Laila Nur Afifah P 
23 Milla Dyah Putri P 
24 Munadia Husna P 
25 Nilna Rosiana P 
26 Nosin Hafidah P 
27 Nur Amalia Salsabila P 
28 Rizky Octavia P 
29 Rosyida Intan P 
30 Sabila Elsa Arrofi P 
31 Safina Lutfi P 
32 Sukma Nur Karima P 
33 Tarrisa Eka P 
34 Vina Paramitha P 
35 Wiwin Sawinda P 
36 Zakkiyah Nur Azizah P 
37 Zulma Raisa Sosiawi P 
 Total 37 
 
 
 
 
 
LIST OF STUDENTS CLASS X IPS 2 
No. Student’s Name Gender 
1 Alfian Rahmawati Nur Azizah P 
2 Anisa Nurul Firdaus P 
3 Anna Ma’rifatul Laila P 
4 Aprilia Jamilinnisa P 
5 Arfi Fatah Nur Fadillah P 
6 Arima Yusta P 
 7 Azhar Mufidah P 
8 Erlina Hasna P 
9 Erlina Octavia Pradita P 
10 Esa Aulia P 
11 Exsa Ain Prastuti P 
12 Fatamsyah Elnanda P 
13 Febri Fivtianingtyas P 
14 Hanifah Syarifatul P 
15 Isna Shofiyani P 
16 Isti Khoirul Rochmah P 
17 Kun Widya Nurfiani P 
18 Lestari Barokah P 
19 Lilis Hariyati P 
20 Mey Salsa Bella P 
21 Mifthakul Jannah P 
22 Nanda Ingka Prasuci P 
23 Nely Nur Handayani P 
24 Nissa Afilia Ade P 
25 Novia Firdayanti P 
26 Novitasari P 
27 Nurcholisah Ramadhanti P 
28 Riski Choirunissa’ P 
29 Risky Nur Hasanah P 
30 Salsabila Syifani Nugroho P 
31 Salsa Defa Nurindri P 
32 Sarah Puspita Ningrum P 
33 Syntia Wahyu Adeisti P 
34 Titin Kurniasari P 
35 Ulfa Nurul Karimah P 
 Total 35 
 
 
 
 
 
 
 
 
 
LIST OF STUDENTS CLASS X IPA 5 
No. Student’s Name Gender 
1 Afwa Nur Azizah  P 
2 Ahya Zulfa Fatiha P 
3 Aini Nur Baiti P 
4 Alfi Nur Hasanah P 
5 Aprilia Kartika Sari P 
6 Aulia Lintang P 
 7 Dera Nafalia P 
8 Devi Meylinda P 
9 Eka Nur Fitria P 
10 Fadiatun Khasanah P 
11 Faricha Septi Syifak P 
12 Fikriyna Arsyada P 
13 Fitria Iga Mawarni P 
14 Hanifah Adhiyani P 
15 Hanna Dorotul Latifah P 
16 Hanung Wijayanti P 
17 Hariyana Yuniar P 
18 Hasna Afifah Janu Ismawati P 
19 Hidayah Utami P 
20 Izzatun Nafsi P 
21 Lintang Zhafiratul Islam P 
22 Maulida Zalzabila Nur Baiti P 
23 Maulida Utami P 
24 Mita Alimaturrofi’ah P 
25 Musfiroh Putri Rahayu P 
26 Nabila Syifa Azzahra P 
27 Nanda Wardah Afifah P 
28 Nisa Nur Azizah P 
29 Norma Umi Hanifah P 
30 Nuha Farihah P 
31 Nuraini Azizah P 
32 Putri Husna Azizah Salsabila P 
33 Rafik Maharani P 
34 Rike Silvia Rahmawati P 
35 Syofiyah Arrosyidah P 
36 Syifa’ Salsabila P 
37 Tasya Az-zahra Setyorini P 
38 Ummu Amanah Qurota A’yun P 
39 Vivia Hendrawati P 
40 Zulfa Arifah P 
 Total 40 
 
 
 
APPENDIX 5 
Field Note 
 
A. First Observation 
 Date : Friday, August 26th 2016 
Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPA 5 class  
Time : 07.45 – 08.30 am 
Material : Introduction 
 
1. Opening Activities 
The teacher came to the class and said “Assalamualaikum Wr. 
Wb.” and the students answer “Wa’alaikumsalam Wr.” Wb. The teacher 
greeted the students and the teacher introduced the researcher to the 
students and told them about the purposes of the researcher visited their 
class. After that the teacher invited to the researcher to sit in back. The 
teacher started to teach about introduction at the tenth grade of MAN 1 
Surakarta 
 
2. Main Activities 
The teacher explained the materials to the students about 
introduction. The teacher gave question to the students about what the 
meaning of the materials. Then, the students responded the teacher’s 
question. The teacher wrote some dialogue about introduction. Then, the 
teacher asked the students to make dialogue about introduction.  
The students make the dialogue for 10 minutes. The teacher looks 
around of the students and give correction on the students’ written. Then, 
 asked two students to read her written in front of the class. After then, 
teacher gives corrective feedback to the students’ written directly and 
gives a praise.   
One student who got corrective feedback looks shy and smile, but 
she can revise her mispronunciation. But the second students’ looks 
confident and revise her mispronunciations immediately. After the 
teacher corrected some vocabulary, Grammar and gives motivation to the 
students, the teacher gives assignment for the students. 
 
3. Closing Activities 
Before the teacher left the class, the teacher gave a summary about 
the material today, and she also told the next material about expressing 
gratitude. She asked the students to study about expressing gratitude. 
After that she closed the meeting by saying “hamdalah” together with 
the students. Then, she left the class and say “Wassalamualaikum WR. 
Wb.” Then the students answer “Wa’alaikumsalam WR. Wb.” 
 
 
 
 
Field Note 
 
B. Second Observation 
Date : Monday, August 29th 2016 
 Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPS 2 class  
Time : 07.45 – 08.30 am 
Material : Introduction 
 
1. Opening Activities 
 The teacher came to the class and said “Assalamualaikum Wr. 
Wb.” and the students answer “Wa’alaikumsalam Wr.” Wb. The teacher 
greeted the students and the teacher introduced the researcher to the 
students and told them about the purposes of the researcher visited their 
class. After that the teacher invited to the researcher to sit in back. The 
teacher started to teach about introduction at the tenth grade of MAN 1 
Surakarta 
2. Main Activities 
The teacher asked the students about the last material was given 
by the teacher. Then the students answered the teacher question. The 
material was about Introduction. The teacher reviewed the material about 
introduction. The teacher explains about the meaning of some difficult 
word to the students. After that she asked two students to read her 
written in front of the class. After then, teacher gives corrective feedback 
to the students’ written directly and gives a motivation.   
One student who got corrective feedback looks fun and revised her 
mispronunciation immediately. But the second students’ looks shy and 
 just smile when she got correction from the teacher. After the teacher 
corrected some mispronunciations, Grammar and gives motivation to the 
students, the teacher asked one student to stand up in front of the class, 
the teacher gives assignment for the students to make description about 
the student who standing in front of the class. 
3. Closing activities 
After the teacher asked to the students to make description about 
the student who standing in front of the class, the teacher made a 
brainstorming to the students about the material today. She asked to the 
students to remembering about the material and the assignment today. 
She gave some motivation to the students to study hard. Before the 
teacher left the class, she closed the teaching activities by saying 
“hamdalah” together and the students said “Alhamdulillah” together. 
  
 Field Note 
 
C. Third Observation 
Date : Monday, August 29th 2016 
Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPS 1 class 
Time : 11.00 – 11.45 am 
Material : Introduction 
1. Opening Activities 
 The teacher came to the class and said “Assalamualaikum Wr. 
Wb.” and the students answer “Wa’alaikumsalam Wr.” Wb. The teacher 
greeted the students and the teacher introduced the researcher to the 
students and told them about the purposes of the researcher visited their 
class. After that the teacher invited to the researcher to sit in back. The 
teacher started to teach about introduction at the tenth grade of MAN 1 
Surakarta 
2. Main Activities 
The teacher explained the materials to the students about 
introduction. The teacher gave question to the students about what the 
meaning of the materials. Then, the students responded the teacher’s 
question. The teacher wrote some dialogue about introduction. Then, the 
teacher asked the students to make dialogue about introduction 
 The students make the dialogue for 15 minutes. The teacher looks 
around of the students and give correction on the students’ written. The 
teacher gives circling at the students’ work. Then, asked one students to 
read her written in front of the class. After then, teacher gives corrective 
feedback to the students’ written directly and gives a praise.   
The student who got corrective feedback looks smile and she 
revised her wrong sentences and mispronunciations immediately. The 
teacher corrected some mispronunciations, Grammar and gives 
motivation to the students. Then, the teacher gives assignment for the 
students. 
3. Closing Activities 
Before the teacher left the class, she gave a motivation to the 
students to study diligently and never forget to pray. The teacher also 
remembered the students about the lesson today. Before she left the class, 
the teacher gave a closing by saying Alhamdulillah together with the 
students and she said Wassalamu’alaikumWr. Wb. Then the students 
answered Wa’alaikumsalamWr. Wb. 
  
 Field Note 
 
D. Fourth Observation 
Date : Friday, September 2nd 2016 
Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPA 5 class 
Time : 07.00 – 08.30 am 
Material : Description about person 
 
1) Opening Activities 
The teacher came to the class and asked the students to sit. Before 
started the lesson, the English teacher asked the students to pray together. 
She checked the students presence and the teacher started the lesson. 
 
2) Main Activities 
The teacher explained the materials to the students about 
description. The teacher gave question to the students about what the 
meaning of the materials. Then, the students responded the teacher’s 
question. The teacher wrote some dialogue about description. The teacher 
gives assignment for the students to make description about the student 
who standing in front of the class. 
The students make the dialogue for 15 minutes. The teacher looks 
around of the students and give correction on the students’ written. The 
 teacher corrected some wrong sentences with underlining and circling at 
the wrong sentences and gives motivation to the students. After then, 
teacher gives corrective feedback to the students’ grammar directly. The 
student who got corrective feedback looks shy and she revised her wrong 
sentences immediately. The teacher also gives praise with say “good” to 
others students. After that, the teacher gives assignment for the students. 
 
3) Closing Activities 
Before the teacher left the class, she gave a motivation to the 
students to study diligently and never forget to pray. The teacher also 
remembered the students about the lesson today. Before she left the class, 
the teacher gave a closing by saying Alhamdulillah together with the 
students and she said Wassalamu’alaikumWr. Wb. Then the students 
answered Wa’alaikumsalamWr. Wb. 
  
 Field Note 
 
E. Fifth Observation 
Date : Monday, September 19th 2016 
Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPS 2 class 
Time : 07.45 – 08.30 am 
Material : Description 
 
1) Opening Activities 
The teacher came to the class and said “Assalamualaikum Wr. 
Wb.” and the students answer “Wa’alaikumsalam Wr.” Wb. The teacher 
greeted the students and the teacher introduced the researcher to the 
students and told them about the purposes of the researcher visited their 
class. After that the teacher invited to the researcher to sit in back. The 
teacher started to teach about introduction at the tenth grade of MAN 1 
Surakarta  
 
2) Main activities 
The teacher started the lesson. The teacher reviewed about the last 
week material. Then, the teacher gave picture through LCD. The Picture 
is Tower of Eifel and the teacher gave the different descriptive story. The 
teacher asked the students to find the generic structure of their story. The 
 students looked the picture. The students asked about the difficult word 
on the paragraph. Then, the teacher answered the student’s question. 
Then, the teacher asked the students to make a description about 
Eifel. The students must tell all of was she looked about the picture. 
Next, the teacher takes one book of the students’ description. The teacher 
read and gave correction. The teacher corrected the content and grammar 
of the students’ written.  
 
3) Closing activities 
Before the teacher closed the teaching activities, the teacher asked 
the students to study about descriptive text. The teacher asked the 
students’ to revise their written in the home. The teacher evaluated the 
lesson that day. She told the students to continue the lesson next week 
and asked the students to submit the task next week to the teacher. The 
teacher gave a motivation to the students to study hard and she closed the 
teaching process by saying “hamdalah” together with the students. Then 
she left the class by saying “Wassalamualaikum Wr. Wb.” and the 
students answered “Wa’alaikumsalamWr. Wb.” 
 
 
 
 
 
 
 Field Note 
F. Sixth Observation 
Date : Monday, September 29th 2016 
Title : Observation of teaching learning process 
Informan : Mrs. Hj. Sri Hartatik, M.Pd. 
Place : Tenth Grade of IPS 1 class 
Time : 11.00 – 11.45 am 
Material : Description 
 
1. Opening Activities 
The teacher came to the class and said “Assalamualaikum Wr. 
Wb.” and the students answer “Wa’alaikumsalam Wr.” Wb. The teacher 
greeted the students and the teacher introduced the researcher to the 
students and told them about the purposes of the researcher visited their 
class. After that the teacher invited to the researcher to sit in back. The 
teacher started to teach about introduction at the tenth grade of MAN 1 
Surakarta  
 
2. Main activities 
The teacher started the lesson. The teacher reviewed about the last 
week material. The teacher asked the students to collect the assignment. 
The teacher gives circling and underlining at the students’ wrong 
sentences. Then, asked one students to read her written in front of the 
class. After then, teacher gives corrective feedback to the students’ 
 written directly. The teacher corrected the vocabulary and grammar of the 
students’ written. 
The student who got corrective feedback looks nervous and she 
revised her wrong sentences and mispronunciations immediately. The 
teacher corrected some mispronunciations, Grammar and gives 
motivation to the students.  
 
3. Closing activities 
Before the teacher closed the teaching activities, the teacher asked 
the students to study about descriptive text. The teacher evaluated the 
lesson that day. She told the students to continue the lesson next week 
and asked the students to submit the task to the teacher. The teacher gave 
a motivation to the students to study hard and she closed the teaching 
process by saying “hamdalah” together with the students. Then she left 
the class by saying “Wassalamualaikum Wr. Wb.” and the students 
answered “Wa’alaikumsalamWr. Wb.” 
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PHOTOGRAPHS 
 
 
 
  
 
 
  
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
